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Background

1. Introduction

Tarbert Comprehensive School is a stand-alone co-educational second level school situated in a wide
catchment area of rural North Kerry and West Limerick. It was established in 1973 and is
comprehensive in the sense that it is a co-educational establishment catering for all ranges of
abilities, embracing all social groupings, offering the widest possible range of subjects and being
open to all religious persuasions.

This document is designed to inform and focus the whole school community on the implementation
and benefits of a whole school Wellbeing programme at Junior Cycle. Wellbeing is also a key
component of Senior Cycle; its programme is outlined in detail within the Whole School Guidance
Plan.

2. Why Wellbeing in Education?

Wellbeing has been afforded increasing attention in education policy in recent times. The
Department of Health (DOE) and the Department of Education (DE) have supported a range of
initiatives aimed at promoting health and wellbeing in schools, such as the Framework for
Developing a Health Promoting School, Well-Being in Post-Primary Schools Guidelines for Mental
Health Promotion and Suicide Prevention (2013), Responding to Critical Incidents: Guidelines and
Resource Materials for Schools (2016), and the Active School Flag, to name but a few. These and
other initiatives have made a significant contribution to the growing awareness of how schools can
promote wellbeing.

Aspects of wellbeing are also present in a number of curriculum areas of the Post Primary
Curriculum including Social, Personal and Health Education (SPHE), Civic Social and Political
Education (CSPE) and Physical Education (PE). SPHE provides particular opportunities to foster the
personal development, health and wellbeing of the individual child, to help him/her to create and
maintain supportive relationships and become an active and responsible citizen in society. CSPE
provides a medium where children are respected as young citizens with a valued contribution to
make, and a voice of their own. PE fosters the balanced and harmonious development and general
wellbeing of the child through a diverse range of experiences providing regular, challenging physical
activity.

In discussions and consultations associated with junior cycle developments, teachers and students
stressed the importance of concerted attention being given to student wellbeing in the new junior
cycle. Hence, the Framework for Junior Cycle (2021) states that ‘The junior cycle years are a critical
time in young peoples’ lives. Students are exposed to a range of influences and issues and require
support to make positive responsible decisions relating to their own health and wellbeing and the
wellbeing of others. Wellbeing in Junior Cycle is about young people feeling confident, happy,
healthy and connected.

The inclusion of wellbeing as an area of learning is also in keeping with the government’s policy
framework Better Outcomes, Brighter Futures: the National Policy Framework for Children and
Young People 2014-2020. This framework sets out a vision and outcomes which all government
departments and agencies, statutory services and the voluntary and community sectors will work
towards to enhance children’s wellbeing. These guidelines contribute to this vision of schools as

2 | Page



places ‘where the rights of children and young people are respected, protected and fulfilled; where
their voices are heard and where they are supported to realise their potential now and in the future’.

3. Designing the Wellbeing Programme

In designing the Wellbeing Programme at Junior Cycle all partners in the School community have
been consulted. The depth and expanse of the Wellbeing Programme is demonstrated more clearly
within the context of other Whole School policies and plans, including the Whole School Guidance

Plan.

The process of consultation and curriculum planning has evolved over a number of years through

related and interlinked processes including (but not limited to):

School self-evaluation (SSE)
SPHE/RSE

Subject planning

New JC planning

Whole-staff consultations
Student/Parent consultation
Health Promoting School initiative focus groups
Active School Flag engagement
Pastoral Care Team meetings
Guidance planning review
Year Head meetings

Post of Responsibility structure

Staff, Students’ and Parental voices have informed the Wellbeing programme through a number of
approaches including: (but not limited to):

Student Council

Surveys as part of the SSE process

Curriculum review presentations and consultations

Parental and student presentations on Open Night and other information nights

Principal transitioning survey of 1% years

Chaplains chats

Maintaining strong community links such as with Tarbert Development Association and local

primary Schools

Foreign student exchange surveys
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e TY programme evaluations
e TY Guidance evaluations
e Career investigation evaluations
e Close respectful relationships between all the stakeholders
® Guest speaker evaluations
4. Aims and Objectives

The Wellbeing Programme is student-centred in its approach. The promotion and enhancement of
self-esteem and life-skills, and the development of potential — academic, personal, social and
emotional — leading to a greater personal autonomy for all students, are its central goals. All staff
members and subject departments have a vital role to play in developing student wellbeing and
therefore have a role to play in the delivery of the Wellbeing programme.

The School is acutely aware that a happy School is an environment where teaching and learning can
flourish. The School is also committed to the care and happiness of the entire School community
within the scope of its influence. To this end a sense of welfare and care is emphasised across the
entire School community and at all levels of interaction —amongst all staff, students, parents and
management.

It is envisaged that this Junior Cycle Wellbeing programme will foster discussion, achieve whole
School cooperation and inform a consistent approach to Wellbeing.

Overall, our Wellbeing programme aims to foster happy, confident, responsible and resilient
students who feel connected to Tarbert Comprehensive School. We have embraced a whole-school
approach and aligned the design and planning for our Wellbeing programme with School Self-
Evaluation, School policies and practices. Our Wellbeing programme is rooted in the following
subject areas: SPHE, PE, CSPE, Guidance and Life Skills.

Other objectives of the Programme allow the School community to:

e Reflect on how we are currently addressing the area of Wellbeing in our school
through curricular and extra-curricular provision.

e Explore current and future avenues for fostering happy, confident, responsible
and resilient students who feel connected to and supported by our School.

e Comply with DES mandate of 400 hours of Wellbeing from 2020.

e Consider the voices of key stakeholders, namely staff, parents, students,
trustees and Board of Management and engage in a process of consultation to
ensure that the voices and input of the whole school community are valued.

e Demonstrate an awareness of our unique school context, our characteristic
Comprehensive spirit and the values underpinning our mission statement.

e Adopt an open, transparent and consultative approach to the implementation
of a Wellbeing Programme through a cycle of planning, reviewing and
reflecting, three premises also inherent in School Self Evaluation (SSE).

® Support the consultation process and use feedback to inform the curricular
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plan for Wellbeing. In order to explore the full spectrum of innovative
curricular possibilities for Wellbeing, aligned to the identified subject areas, PE,
SPHE, CSPE, Guidance and Life Skills as well as other units of work.

e Build staff capacity through the provision of CPD and planning time for
Wellbeing during the consultation, implementation and review phases.

5. Scope of the Programme

This Junior Cycle Wellbeing Programme applies to the entire community of Tarbert
Comprehensive School. While it’s curricular focus applies to Junior Cycle, its benefits
extend to Senior Cycle where the programme is continued and expanded as detailed
within the Whole School Guidance Plan.
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Wellbeing Guidelines

1. Wellbeing and the Framework for Junior Cycle

The Framework for Junior Cycle (2015), updated in 2021, provides for a new area of learning at Junior
Cycle called Wellbeing. Wellbeing will span the three years of Junior Cycle and build on substantial
work already taking place in schools in support of student wellbeing. This area of learning will make
the school’s culture, ethos and commitment to wellbeing visible to students. It will include learning
opportunities to enhance the physical, mental, emotional and social wellbeing of students. It will
enable students to build life skills and develop a strong sense of connectedness to our school and to
our community. The Junior Cycle Wellbeing programme began with 300 hours of timetabled
engagement in 2017 and growing to 400 hours by 2022 as the new Junior Cycle for Schools
Programme was fully implemented.

2. The six indicators of Wellbeing.

Using the Junior Cycle Wellbeing Guidelines our School has identified six indicators which describe
what is important for young people and their wellbeing. Being — Active, Responsible, Connected,
Resilient, Respected and Aware have been identified as central to wellbeing. These indicators make
what is important explicit to students, teachers, parents and the wider school community. Each
indicator has a small number of descriptors (see page 42, Junior Cycle Wellbeing Guidelines 2021).

Figure 1 —page 45, Junior Cycle Wellbeing Guidelines 2015.

CONNECTED RESPECTED

INDICATORS

OF WELLBEING ACTIVE

‘!
b
|

{
)

| RESPONSIBLE

6 | Page



Wellbeing contributes directly to students’ physical, mental, emotional and social wellbeing and
resilience. Student wellbeing is present when students realise their abilities, take care of their
physical wellbeing, can cope with the normal stresses of life, and have a sense of purpose and
belonging to a wider community. There is overwhelming evidence that students learn more
effectively, including their academic subjects, if they are happy in their work, believe in themselves,
their teachers and feel school is supporting them.

3. Statements of Learning

“The learning at the core of junior cycle is described in 24 statements of learning..... They
are central to planning for, the students’ experience of, and the evaluation of the school’s
junior cycle programme” (Framework for Junior Cycle, 2015, p.12)

The following Statements of Learning (SOL) are particularly applicable to
Wellbeing:

® The student has an awareness of personal values and an understanding

of the process of moral decision making (SOL 5)

® The student values what it means to be an active citizen, with

rights and responsibilities in local and wider contexts (SOL 7)

® The student has the awareness, knowledge, skills, values and

motivation to live sustainably (SOL 10)

® The student takes action to safeguard and promote her/his

wellbeing and that of others (SOL 11)

® The student is a confident and competent participant in physical

activity and is motivated to be physically active (SOL 12)

® The student understands the importance of food and diet in making

healthy lifestyle choices (SOL 13).
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Staying well is one of the 8 key skills for the JCPA.

“Key skills will be embedded in the learning outcomes of every junior cycle subject and
short course” (Framework for Junior Cycle, 2015, p.15).

Key skills help learners develop the knowledge, skills and attitudes to face the many
challenges in today’s world. They also support students in learning how to learn and take
responsibility for their own learning.

Figure 2 — Page 23, Wellbeing Guidelines for Junior Cycle
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Elements of the Key Skill Staying Well are:

® Being healthy and physically active
® Being social

® Being safe

® Being spiritual

® Being confident

® Being positive about learning

® Being responsible, safe and ethical in using digital technology

Elements of other Key Skills also relate to Wellbeing

® Developing good relationships and dealing with conflict
® Respecting difference

® Contributing to making the world a better place
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® Knowing myself
® Making considered decisions

® Setting and achieving personal goals.

4. Wellbeing and its relationship to our Mission Statement

The school Wellbeing Programme supports the values of the school outlined in its Mission
Statement:

“In Tarbert Comprehensive School we seek to foster mutual respect and an atmosphere of trust.
We promote a healthy work ethic and a love of learning in a spirit of collegiality and co-operation so
that all may reach their full potential. The ethos of the Comprehensive School is one of equality and
inclusiveness, welcoming and nurturing all of the diverse abilities and talents of the various
communities we serve. We value each other, facilitate our special needs students, celebrate our
achievements and look forward to becoming an increasingly multi-cultural school. Each day we aim
to live up to our school motto: “Mens Sana in Corpore Sano”, a Healthy Mind in a Healthy Body.”

Formulated by the Students, Parents, Staff and Management of Tarbert Comprehensive School,
Partners in Education, April 2006. Ratified by the Board of Management, May 2006.

ASPECTS

OF WELLBEING

The ethos of our School is Comprehensive in nature. The School is acutely aware that education
plays a central role in each child’s development and outlook. Therefore in keeping with its own
mission statement, the School offers every child the opportunity to fulfil their own potential. In
order to realise this potential, positive and rewarding social interactions and development are vital.
Tarbert Comprehensive School, through its various educational programmes and experiences
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ensures that its students grow to independence and that they are in a position to benefit from life’s
opportunities. Given its important influence on each child’s development and outlook, the School
seeks to ensure that positive and rewarding learning experiences, whether in the academic or social
spheres, are embedded.

We constantly strive to instil a sense of school connectedness and promote a positive school culture
which is holistic, respectful, spiritual, academic and affirming.

There are structures in place designed to support the wellbeing of our students. We have a very
strong pastoral care system, with clear channels of support for students’” wellbeing, including class
teachers, Year Heads, Guidance Counsellor and Chaplain along with the Principal and Deputy.

Students are aware of how to access these structures in the school. Students feel safe, secure and
respected in Tarbert Comprehensive. There is a positive discipline policy where discipline issues are
resolved with care, respect and consistency. Weekly meetings are scheduled for Year Heads and with
the Pastoral Care team. Staff members keep in constant communication with home through various
channels. Any issues or concerns are communicated to teachers directly or at staff meetings or other
secure channels, while at the same time respecting confidentiality and privacy.

Tarbert Comprehensive has a reputation for academic excellence and allowing all students to reach
their potential. Student learning and wellbeing are inextricably linked, students learn best when
their wellbeing is enhanced and they develop a strong sense of wellbeing when they experience
success in learning. We have a highly dedicated and expert teaching staff who are committed to
maintaining excellence in teaching and learning. All staff contribute to promoting a caring and
inclusive environment within the school that is supportive of student wellbeing.

We provide a broad and balanced curriculum to afford students’ the opportunities to achieve
success in accordance with their talents, aptitudes and interests. We are an inclusive school and
nurture all students.

We offer Junior Cycle, an optional TY programme, the established Leaving Certificate, the Leaving
Certificate Vocational Programme (LCVP) and the Leaving Certificate Applied (LCA) Programme.

Explicitly planning for wellbeing in the curriculum and assigning it space on the timetable
communicates to students, parents and teachers that this area of learning is important — it makes
the school’s concern with wellbeing visible and confirms for students in a very recognisable way that
their wellbeing matters. For this reason, the 2017 Wellbeing Guidelines place a strong emphasis on
the role that Civic, Social and Political Education (CSPE), Physical Education (PE), Social, Personal and
Health Education (SPHE), guidance and other units of learning can play in supporting learning about
wellbeing and learning for wellbeing.

5. Planning a Programme

The Junior Cycle Wellbeing Guidelines (2017, p.44) state that when planning a programme, the
starting point must be the shared vision and values of the school alongside consideration of the
principles and statements of learning set out in the Framework for Junior Cycle (2015).

The vision for Junior Cycle places students at the centre of all endeavours - “Junior cycle places
students at the centre of the educational experience, enabling them to actively participate in their
communities and in society and to be resourceful and confident learners in all aspects and stages of
their lives”, (Framework for Junior Cycle, 2015, p.6).
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A Junior Cycle programme that builds the foundations for Wellbeing:
Is broad and balanced

Provides choice

Has meaning and relevance

Is enjoyable and engaging

Provides opportunities to experience challenge and success

Equips students with the knowledge, skills and dispositions to develop as learners and build positive
relationships.

Irish research found that ‘children with higher levels of emotional, behavioural, social and school
wellbeing had higher levels of academic achievement subsequently (at ages 11, 14, and 16)".4 This
finding is echoed in international research published by the OECD which reveals a positive correlation
between a sense of belonging at school, satisfaction with life, and academic performance (OECD,
2017) (Junior Cycle Wellbeing Guidelines 2021)

Wellbeing is one of the eight principles underpinning the Junior Cycle Profile of Achievement (JCPA).

Figure 3 — Page 21, Junior Cycle Wellbeing Guidelines
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Units of the Wellbeing Programme
1. Student centred units
We devised these units following consideration and exploration of the needs of the students in

Junior Cycle through a variety of approaches (as outlined in chapter 1, section 3).

The following units are to be taught over 3 years of the Junior Cycle in core areas of the curriculum
where all students within the year group are exposed to their learning outcomes.

These units are:

1. SPHE/CSPE/PE/Life Skills (400 Hours)

2. Guidance

3. Pastoral Care - Chaplains Chats

4. Mentoring

5. Reflection days

6. Computers — digital wellbeing

7. Study Skills

The appendices in Section 6 outline the Units descriptions. They detail the aims of the individual
units as well as how they link to the Junior Cycle. The key learning outcomes and skills learnt as well
as assessment approaches are also explored.

In addition to PE, SPHE and CSPE the Junior Cycle Wellbeing Programme includes the following
unique units. These units have been developed within the various subject departments through a
collaborative planning process.

There are other wellbeing-related initiatives which occur in the School, such as learning support or
resource classes that engage a particular number of students, rather than a whole class group. These
support class are very effective for those involved as learning experiences, however they are not

counted as part of the Wellbeing programme.

A detailed outline of where these units of learning are integrated into the curriculum is explained in
the following chapter.
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Curriculum Plan of the Wellbeing Programme (2022 - Present)

(Minimum 400 hours)

1. Programme Description

The launch of the Junior Cycle Wellbeing Guidelines 2021 in March of that year requires schools to
adapt their wellbeing programme as follows;

e PE: 135 hours spread out across first, second and third year
e CSPE: 100 hours spread out across first, second and third year
e SPHE: 100 hours spread out across first, second and third year

In planning their Wellbeing programmes, schools were also informed that from September 2021
onwards, the use of the Junior Certificate syllabi for SPHE and CSPE should be discontinued and
schools are advised to adopt the NCCA short courses in SPHE and CSPE.

Tarbert Comprehensive School has allocated more than the minimum requirement of 400 hours for
its Wellbeing programme as a starting point. The School has focused on supporting students in a
variety of ways on the issues that impact on their modern teenage lives.

The programme encourages students to make healthy personal and lifestyle choices. Initially the
School focuses on a successful transition from Primary School, with senior students assisting staff in
a dedicated Mentoring programme.

In addition the School focuses on healthy physical wellbeing through regular physical activity (Active
School, PE & sports) and Health Promoting School (HPS) initiative, and also examines the benefits of
physical activity on the human body (Science). Future career, study skills and learning self-awareness
(Guidance), social and personal responsibility (SPHE) and citizenship (CSPE) and Life Skills are also
explored.

There is also a strong emphasis on teenage peer relationships, with particular focus on the language
of relationships (English) as well as the appropriate use and responsibilities of teenagers around
modern ICT (Computers).

English, Computers and Science teachers therefore provide and augment learning experiences that
highlight these foci at appropriate times within their existing subject and short course specifications.
This programme is configured as follows:

» 1hourPE in 1°tand 3™ year and 2 hours in 2" year in junior cycle.

* One period each year for SPHE following the NCCA short course.

* One period for CSPE, Following the NCCA CSPE Short Course.

e One period for Life skills in 1% and 3™ year focusing on learning outcomes in a programme

developed by the staff themselves (refer to Appendix I's) e.g. My Friends Youth Programme

which is an anxiety prevention, and resilience building programme. The programme helps

students to develop resilience by teaching them effective strategies to problem solve, cope
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with, and manage all kinds of emotional distress, including worry, stress, change and anxiety.

Skills learned throughout the programme help students both in School and in later life.

Other Wellbeing centred activities outside of the 400 hours include:

e Study Skills which are explored by the entire 3™ year group early in the new academic year.

This session by an external speaker aims to explore various methods students can use to

enhance their learning when at home or after school study. The session specifically

concentrates on JC exam preparation.

e Guidance-related learning and Pastoral Care in each year. The Guidance programme will be

module based. Students gain the knowledge and skills to manage themselves as

independent learners and to make a positive transition from primary school successfully,

learn study skills, exam preparation and investigate possible courses and options for Senior

Cycle.

e Pastoral care which is provided in each year through 1 year mentoring and 2" year

reflection days. Equally the School Chaplain through individual ‘Chaplain Chats’ expands the

notion of personal care and a sense of inclusivity.

The table below outlines the main features of the programme. Calculations based on a 33 weeks

school year.
2. Summary
Minimum
Requirements
Area of learning It Year September | 2" Year September | 3™ Year September | Hours over 3 years
2022 2023 2024
1 hour 2 hours 1 hour
PE 135
Focus on a broad
range of skills
and
experiences
SPHE One class period One class period One class period 100
CSPE One class period One class period One class period 100
Life Skills One class period N/A One class period 65
Minimum 400
requirements total
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Additional 1st Year 2nd Year 3rd Year
Provision
Mentoring Mentoring
programme
allowing a
successful
transition from
primary
Guidance Module based Module based Module based
within SPHE or within SPHE or within SPHE or
Life Skills Life Skills Life Skills
Study Skills (Incorporated in External speaker in
Life Skills) 3™ year
Pastoral Care Chaplain chats Chaplain chats Module from
Chaplain (based
within SPHE)
Subject Areas 1st Year 2nd Year 3rd Year

(Note, these are only examples of specific modules developed within some subject areas. All
subjects explore their connections to Wellbeing indicators within their respective specifications)

English The power of Language to empower, encourage and enable
Computers Online safety,

Password safety,

appropriate and

inappropriate use of

Mobile phones etc.

Science The Connection
between Physical
and Mental
Wellbeing

Considerations in Context of Our School

As wellbeing has become embedded in our curriculum and each subjects specifications, there are invariably
‘overlaps’ in areas being explored. Any duplications give opportunity for reinforcement and also some
opportunities to explore topics (through cross curricular collaboration) in a more effective manner.

The subjects of PE, CSPE and SPHE which are the core Wellbeing subjects provide some of these
opportunities. Also subjects like Computer studies with our own internally designed course and RE are

important to examine.

CSPE and SPHE Learning outcomes

CSPE LO 1.1 and SPHE LO 2.3 both deal with being an active member of the community and creating a sense

of belonging. Our CSPE department will explore this from a volunteering point of view (tidy towns etc) and the
importance of being an active member. Our SPHE department will concentrate on Charities working in the
community (SVPD etc.)

CSPE LO 1.2 and SPHE LO 1.8 and 1.9 explore the areas of dignity and rights. Stereotyping and ‘rights not being
respected’ as a result will be a theme throughout. CSPE will explore wheelchair Access and racism here. CSPE
will examine the topic of child abuse and child protection here. The CSPE LO 1.7 will also explore the
development of Human rights instruments including the UNCRC but more from a development/historic
perspective.
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CSPE LO 1.2 (again) and SHPE LO 2.10-2.12 seal with the issue of Bullying. SHPE in particular will explore this in
detail as CSPE will explore it as part of ‘human dignity not being respected’. The SPHE department will focus in
areas such as ‘feeling empathy’ and the ‘role of the by-stander’.

Note Computers class will also tackle this issue in second year. Similar issues will be covered however
computers teachers will focus on the ‘technical’ ways in which we can protect ourselves.

PE LO 2.3 ‘Modifying activities to promote inclusion and enjoyment in a safe manner’ will provide teachers
and students the opportunity to consider issues like inclusion/access and human dignity in a practical setting.

Student Voice

A Student Wellbeing committee has been established. This is a separate body to the Student Council. The
focus of the committee is the running of the Focus weeks (listed below). The students also bring their own
ideas to the table with a particular focus of everyday life and wellbeing in the school.

Staff Committee
A large staff committee has been established. The focus here has also been on the organising of the focus
weeks.

Focus weeks.
The weeks we currently work towards are
o Wellbeing week (October)
Stand up Week (November)
Yellow Flag (inclusion week)
Autism awareness (March)
Health Promotion week (March)
Amber flag (All year, Darkness into light Culmination)

Life Skills Plan (Subject to regular review)

1st Year
1st Year
Unit of work Duration Extra info/links etc.
1. Welcome to Tarbert 6 Weeks Chaplain will deliver to each Life Skills class.

Comprehensive School

2. Study Skills 1 Teaching and Learning APII
week/hour
3. My Friends Youth 10 weeks Chaplain will assist with delivery to each

Life Skills class.

4. Mindful Reading 6 weeks 3 blocks prior to assessment
Intro with ‘The boy the Mole the Fox and
the Horse’

5. Savour your Sleep 3 Weeks Unit in resources folder

6. Self Esteem/body image 3 Weeks Dove

7. Mindful colouring/Sorting 4 Weeks Interspersed/breaks in Modules
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3rd Year Underdevelopment - Finalised for Sept 2024
Unit of work Duration Extra Info/Links Etc.
8. Road to Resilience (FFL 2022) | 4 weeks (10 | Pieta Resources

weeks 2022)

9. Lockers 6 Weeks Webwise

10. Bodywise Sept 2024 - My Friends Youth for 2023/24

11. Budgeting To Be Consultation with Teachers and exploration
developed of resources

12. OAL collection 4 Weeks In Consultation with JCSA Co-ordinator
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Appendices
Appendix 1. Components of ‘Life Skills’ adding to 65 hours.

1. Welcome to Tarbert Comprehensive

Title of unit:
Welcome to Tarbert Comprehensive School — Duration: 6 weeks (6* 1 Hour Classes)
First Year Induction Programme
Aim of the unit

To provide students with the knowledge, tools and skills to successfully transition from primary school to
post-primary school.

Links

The following tables show how First Year Induction Programme may be linked to the central features of
learning and teaching in Junior Cycle.

Statement of learning Example of related learning in the unit

Organisation of Self: Following timetable; Using
locker; Bringing required books and equipment to
class; Homework, Journal, School website.

SOL7
Values what it means to be an active citizen, Participation in school community: Extra-curricular
with rights and responsibilities in local and wider | Activities; lunch-time activities
contexts.
Awareness of School Rules and Routines: Health
and Safety Procedures, Use of Locker / Journal
SOL 11 Care of Self & Others: Student Supports available
Takes action to safeguard and promote his/her to students when needed, Health and Safety,
wellbeing and that of others Healthy Eating

Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in
detail in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in
supporting.

KeY skill / Wellbeing Element Student learning activity

Indicator

Staying Well / Being Social Making new friends “The Searching Game”

Responsible, Being Confident Organisation of Self for Classwork and Homework

Connected, Resilient, Being positive about (colour coding books and copies for each subject,

Respected, Aware learning following my timetable, using locker, school
Being safe journal)
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School Student Support System “Helping Hands”
activity

Healthy Eating in School

Health and Safety Procedures eg. Fire drill
Travelling to School

Working with others/ | Developing good Participating in my new school community (extra-
Active, Responsible, relationships and curricular & lunch-time activities)
Connected, Resilient dealing with conflict

Co-operating
Contributing to making
the world a better

place
Managing Myself / Knowing myself “Finding my Way” activity (tour & timetable)
Responsible, “Books and Equipment in class” activity
Connected, Resilient, Student Supports in School Activity
Respected, Aware
Communicating / Listening & expressing | Making new friends “The Searching Game”
Responsible, myself Student Support Activity

Connected, Resilient,
Respected, Aware
The wellbeing indicators make explicit what is important learning in Wellbeing.

Suggested learning outcomes

At the end of this unit, students will be able to...

1. Organise themselves for classwork and homework so that they can reach their full potential.
(Responsible)

2. Participate in lunch-time activities / extra-curricular activities in their new school community
(Connected)

3. Feel connected to their school, their friends, community and the wider world. (Connected)

4. Feel confident in themselves and have the coping skills to deal with life’s challenges. (Resilient)

5. Know where they can go for help. (Resilient) 6. Take action to
protect and promote their wellbeing and that of others. (Responsible)
7. Show care and respect for others. (Respected) 8. Have positive

relationships with friends, peers and teachers. (Respected)

Assessment

Students will show evidence of their learning when they... 1. Engage in and Practice
the appropriate behaviours and actions in school and when preparing for school.

2. Reflect on their learning about their own wellbeing as they transition from primary school to post-
primary school using the reflection journal / workbook in the Life Skills Module “Welcome To Tarbert
Comprehensive School”. 3. Design an information poster
for incoming first year students.

Useful resources, web links and community links Student workb ook
www.juniorcycle.ie www.nbss.ie Friends For Life programme
www.jct.ie www.kdys.ie KDYS, Listowel
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9. My Friends Youth

Title of the Unit:
My Friends Youth

Duration:
10 Weeks
10 Hours

Aim of the Unit:

To develop resilience and an anxiety prevention course

Links

The following tables show how Friends for Life may be linked to the central features of learning and teaching

in junior cycle.

Statement of Learning

Example of related learning in the Unit

& Takes action to safeguard and promote
her/his wellbeing and that of others.

e learning about the importance of
relaxation
e Becoming mindful of our health

& Has an awareness of personal values
and an understanding of the process of
moral decision making.

Developing emotional awareness
Problem solving
Learning conflict resolution

Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in detail
in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in supporting.

Key skill Element Student learning activity
Recognising Feelings
Managing myself ¢ Knowing myself Traffic light system
around thoughts
Being Social
Staying Well Being Confident °
e Listening and e Recognising different
Communicating expressing myself types of
communication
e Developing good e Learning the calm way
Working with others relationships and to handle conflict
dealing with conflict

The wellbeing indicators make explicit what is important learning in Wellbeing. Identify which of the
indicators and the descriptors learning in this unit supports. (See page 45)

Resilient

Aware
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Learning outcomes

At the end of this unit, students will be able to...
e Recognise the different feelings we have and how they might affect our body

Sample learning activities

Know how to build their confidence

Differentiate between negative and positive thoughts
Be able to identify how to relax and be mindful of life
Identify what really makes them happy

Problem solve within a team

Identify steps to cope with challenges

Recognise they have an inner strength

Creating a Relaxation Menu
Develop a Traffic Light system around Their thoughts

Naming Friendship qualities
Watching the happy movie

[ J
[ J
e Five Step Coping Plan
[ ]
[ ]

Assessment

Students will show evidence of their learning when they...
e they can apply the strategies outlined in the unit to everyday life
e be able to recall the strategies and ideas learned

Useful resources, web links and community links

e http://www.youtube.com/watch?v=Vg-ODFNTBmO

*  https://www.education.ie/en/Schools-Colleges/Services/National-Educational-Psychological-Service-

NEPS-/FRIENDS-Programmes.pdf

9. Savour Sleep. (4. Mindful Reading, &. Mindful Colouring & Sorting)

Title of unit: Strategies to manage mental
health and resilience. Savour your
sleep/mindful colouring & sorting /Mindful

Duration: 13 hours
Savour your sleep - 3 hours

Mindful colouring & sorting - 4 Weeks

reading Mindful reading — 6 weeks
Aim of the unit: To provide students with tools and skills to successfully deal with some of life’s
challenges
Links
Key Skills

Key skill/indicator

Element

Student learning activity

Being literate

Reading for enjoyment
Developing understanding and
enjoyment of words and
language

Reading Challenge

Managing myself

Setting and achieving personal
goals

The Sleep programme
Reading Challenge
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Staying well Being healthy and physically The Sleep programme
active
Being social Group work
Being spiritual Colouring/Sorting
Preparation for First year school
mass
Being numerate Seeing patterns, trends and The Sleep programme
relationships
Responsible Responsible for creating my The Sleep programme
own positive sleep patterns
Active Being active about my mental | Reading Challenge/colouring and
health. sorting.
Resilience Building resilience by working Reading Challenge/colouring and
on each of the module sorting.
strategies.
Connected Students make the connection | Putting all of the above into
between these modules and practice.
their overall wellbeing.
Suggested learning outcomes
Students learn about Students should be able to
Being healthy evaluate how sleep/rest contribute to self-
confidence, self-esteem and wellbeing
Students are aware of how sleep deprivation
affects their lives.
Students develop an understanding of the
benefits of sleep through the sharing of
personal experiences in a safe space.
Positive mental health practice some relaxation techniques
Assessment

e Actively participating in group work activities
® Peer assessment of class work

Useful resources, web links and community links

PDST Teacher Wellbeing workshop booklet 1 and 2
www.walkinmyshoes.ie/

https://www.smilingmind.com.au/

http://crosscare.ie/index.php/about-us/85-latest-news The Sleep Programme

9. Self-esteem body image

Title of unit: Self-esteem body image (Dove) Duration: 3 hours

Aim of the unit: To provide students with tools and skills to successfully deal with some of life’s
challenges

Links https://www.dove.com/uk/dove-self-esteem-project/school-workshops-on-body-image-confident-
me.html
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Key Skills

Key skill/indicator

Element

Student learning activity

Managing myself

Appearance Ideals

Being aware of the unrealistic
nature of achieving these
ideals (including financial cost)

between these modules and
their overall wellbeing.

Staying well Being healthy and physically
active
Responsible What we say Not passing comments that
add to this, even if positive.
‘Banish Body Talk’. Scenarios
Aware Manipulated Images How do/would you help a
friend to not compare
themselves to these images
Active Being active about my mental
health.
Resilience Body confidence What does it mean to be
confident in your own.
Connected Students make the connection | Putting all of the above into

practice. Also connection
between the media and our
lives.

Suggested learning outcomes

Students learn about

Students should be able to

Being healthy

Not setting unrealistic appearance goals that are
actually harmful to your mental health,

Positive mental health

The connection between out mental Health and
how we view ourselves

Assessment

® Actively participating in group work activities

® Peer assessment of class work

Useful resources, web links and community links

Links https://www.dove.com/uk/dove-self-esteem-project/school-workshops-on-body-image-confident-

me.html

8. Road to Resilience (Pieta)

Resilience Academy.

Title of unit: Road to Resilience- Building

Duration: 4 Weeks

(Bounce Back)
There are 4 units.

e Dealing with Change
Connections
Mental Health
Resilience

Aim of the unit: To provide students with the skills and approaches needed to build resilience
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Links https: https://www.pieta.ie/how-we-can-help/prevention-programmes/resilience-academy/

Note- Link to resources is only available from Pieta during allocated time and must be applied for

each year.

Key Skills

Key skill/indicator

Element

Student learning activity

Managing myself

Dealing with Change Module

Students identify ‘Expected and
unexpected change’

Improving how we
communicate and working on
conflict resolution.

Staying well Mental Health Module Students work to identify and
Understanding our mood and outline ‘Their own’ signs of
contributing factors. stress.

Responsible Dealing with Change Module Students draw a graphic to
Knowing which parts are My represent what is within their
responsibility and which are control and what is not.
not.

Aware | am aware of the things that Students comparing their own
are out of my control. and recommended guidelines for

sleep etc.
Being aware of why we might
be in a ‘low mood’ and
understanding contributing
factors.

Active Being active about how we Setting Goals. Making a list of

deal with changes etc. positive changes they would like
to make
Importance of sleep.

Resilience Resilience Module 6 steps to Students learn of and develop
building resilience. ‘Self Talk’

Connected Connections Module Being aware of important

connections. Making lists e.g 5
responsible adults in their lives.

Suggested learning outcomes

Useful resources: only available during allocated time from Pieta.

Links https: https://www.pieta.ie/how-we-can-help/prevention-programmes/resilience-academy/
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9. Lockers

Title of unit: Lockers (Webwise) Duration: 3 hours

Aim of the unit: To provide students with tools and skills to successfully deal with some of life’s
challenges in this instance ‘sexting and explicit image sharing’
Links https: https://www.webwise.ie/lockers/

Key Skills

Key skill/indicator Element Student learning activity

Managing myself What we share and why. Worksheets to show
understanding of how/why
people put themselves in a
position where they have shared
too much about themselves (in
this instance, images)

Staying well Looking after out mental Resisting peer pressure from
health by protecting ourselves | groups to share images of

from these issues. others. Recognising when we are
being pressured.

Responsible Law Worksheet to show
understanding of the legal
standing on these issues. It is the
students’ responsibility to know.

Aware Law To be aware of what the laws are
and the impact of ‘sexting’ on
the victims.

Active Knowing what to do. Students analyse different
scenarios to decide how the
victim could have done to
protect themselves or get help.

Resilience Peer pressure. Resisting peer pressure.

Connected Recognising that all student/ The entire module will highlight
teen agers may be going that the online digital world and
through the same issues. the real world are connected.

Suggested learning outcomes

Students learn about Students should be able to
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Being healthy Recognise the importance of these online
issues in our lives.

Positive mental health Being aware that protecting ourselves online is
vital for our mental health.

Assessment

Actively participating in group work activities
Peer assessment of class work

Useful resources, web links and community links

Links https: https://www.webwise.ie/lockers/
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Appendix 2. Wellbeing Supports outside of the 65 Hours (life Skills)

Ethical and Spiritual Wellbeing (containing Social Justice and Self Nurturing)

Title of unit: Social Justice

| Duration: Extra in Religion/SPHE/Fundraising

Aim of the unit; To take action to create an awareness of the wellbeing of others

Note- This is not a single unit and some aspect m
SPHE specifications.

ay be covered in SPHE time but fall outside the

Statement of learning

Example of related learning in the unit

1.Values what it means to be an active citizen,
with rights and responsibilities in local and wider
contexts

Students learn about issues that concern them
and the wider world and consider the role and
responsibility of all citizens in bringing about
positive change. Student led action based on an
understanding of human rights and social
responsibilities is encouraged

2.The student takes action to safeguard and
promote her/his wellbeing and that of others

Plan and carry out an action which aims to
promote the wellbeing of others within the
wider world

Key Skills

Key skill Element

Student learning activity

Being creative
alternatives

action

Exploring options and

Implementing ideas and taking

Envision ways that they can
make a positive difference in the
world

CHRISTMAS SHOEBOX APPEAL

Managing information and

thinking critically

Thinking creatively and

Students question their
assumptions and the
assumptions of others. They are
encouraged to reflect on their
understanding and review it in
light of new information
Workshops provided by Concern
and Trécaire

Working with others Contributing to

world a better place

Link learning with action.
Through taking meaningful
action, students become more
empowered and see how, by
working with others, they can
make a real difference.
CONCERN FAST

TROCAIRE LENTEN APPEAL

making the

Suggested learning outcomes

Students learn about

Students should be able to

Human rights instruments

1.6 share stories of groups who inspire them
because of their work for human rights

1.11 show an appreciation of their responsibility
to promote and defend their individual human
rights and those of others
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Effecting global change

2.8 identify one person and one institution with
power and influence in the world today,
explaining the role of each

2.10 evaluate how they can contribute in
responding to one challenge currently facing the
world

Assessment

e Actively participating in workshops run by Concern and Trdcaire

e Actively support the Christmas shoe box appeal ,Concern Fast and Trécaire Lenten appeal all of which

aim to address global issues

Useful resources, web links and community links

e www.trocaire.org

® www.concern.net

e www.teamhope.ie

e Speakers from the above organisations
Guidance

Title of the Unit: Guidance

Duration: Module based 1°/2"/3" year

Aim of the Unit:

Study Skills & Exam Preparation

Career Interest Assessment Tests

Guidance classes will complete Modules on:
e Transition to Secondary School (1% years) / Transition to Senior Cycle (3™ years)
Subject Choice (Options / Sampling) & Programme Choice (T.Y. /LCA / LCVP)

Education, Training & Career Options (CAO/ PLC/ Solas/ Apprenticeships/ Teagasc)
Introduction to NFQ framework / CAO system / Points system /
Digital Literacy: Websites — Qualifax, Careers Portal, CAO, Grad Ireland etc.

Links: The following tables show how Guidance may be linked to the central features of learning and teaching

in junior cycle.

Statement of Learning

Example of related learning in the Unit

1.

SOL 5. The student has an awareness of
personal values and an understanding of the
process of moral decision making

Students will participate in a wide range of
activities to develop career knowledge.

Students will successfully transition to Post Primary
and Senior Cycle. They will set goals, develop a
study plan and learn about subjects and
programmes.

2.

SOL 11. The student takes action to safeguard
and promote her/his wellbeing and that of
others

Students will explore career interests, recognise
skills, aptitudes and preferences.

Students will consider career choices and reflect on
future aspirations.

Key skills:

Key skill Element

Student learning activity ‘
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Managing Myself

Knowing myself

Making considered decisions
Setting & achieving personal
goals

Being able to reflect on my
own learning

Using digital technology to
manage myself and my
learning

How to successfully transition
to Post Primary and Senior
Cycle

Examine Motivation & Goal
Setting

Sampling & Subject selection
Evaluate attitude to study,
Study timetable, Study
Environment

Time Management

Managing information &
Thinking

Gathering, recording,
organising and evaluating
information and data

Being curious

Reflecting on, and evaluating
my learning

Explore Life and career choices
Make considered decisions Set
and achieve personal goals
Knowing myself

Exploring options and
alternatives

Staying Well

Being confident

Being healthy

Being social

Being positive about learning
Being responsible, safe and
ethical in using digital
technology.

Digital online learning tools
and aids

Explore websites; Qualifax,
Careers Portal, CAO, College &
Universities, Solas etc

Being Creative

Exploring options and
alternatives

Imagining

Implementing ideas and taking
action

Subject Sampling
Designing study diary/plan
Career Interest Assessments

The Guidance Module supports the following Wellbeing indicators:

‘ Aware, Resilient, Responsible, Connected

Learning outcomes:

At the end of this unit, students will be able to...
Make successful transitions

Be more self-aware; able to recognise their interests, aptitudes, strengths and weaknesses

Reach decisions
Develop a study plan
Set goals for their future

Access career information and know where to go for help
Feel confident in themselves and their ability to cope with Senior Cycle

Sample learning activities:

NFQ framework, Course levels, Education and Training Options
CAO website, Points Calculator, Institutions and Courses on offer
Qualifax and Careers Portal Interest Assessments

Motivation — Study Plan - Time Management — Organisational Skills — SMART Technique Revision




Assessment: Students will show evidence of their learning when they...

Engage in the various learning activities; brainstorming, answering questions, engaging in discussions,
completing interest assessments, looking up websites

Pick suitable subjects and programmes

Complete a study timetable and use study techniques

Useful resources, web links and community links:

www.qualifax.ie (Essential Course Search Engine, Points Calculator, Interest Assessment)
WWW.Cao.ie (CAO information and Application)

www.careersportal.ie (Essential Website, info on courses, careers, subjects, excellent videos)
www.nfg.ie (National Framework of Qualifications)

www.classroomguidance.ie
WWwWWw.careersnews.ie
www.spunout.ie
www.scoilnet.ie

Pastoral Care ‘Chaplains chats’

Title of unit: Duration:
Chaplain’s Chats 3 hours per student minimum

Aims of the unit
e To provide students with the opportunity to express how they are settling into their new sch
community.

e To provide students with the knowledge and skills to access assistance should the need arise.

ool

Links

The following tables show how First Year Induction may be linked to the central features of learning
teaching in Junior Cycle.

and

Statement of learning Example of related learning in the unit

Chaplain’s Chat:

SoL11
Takes action to safeguard and promote his/her
wellbeing and that of others

attended, etc.)
e Life in my new school (Friends, subjects,

e My Life outside School. (Hobbies, etc.)

e Introducing myself (name, primary school

homework, extra-curricular activities, etc.)

SOL7 Chaplain’s Chat:

Values what it means to be an active citizen, e Life in my new school (Friends, subjects,
with rights and responsibilities in local and wider homework, extra-curricular activities, etc.)
contexts. e My Life outside School. (Hobbies, etc.)
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Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in
detail in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in

supporting.
Key skill Element Student learning activity
Staying Well Being Social o Discusses relationships with peers.

Being Confident
Being positive about
learning

Being safe

e Evaluates progress in subjects studied and
homework undertaken.

e Describes personal interests and activities
undertaken including extra-curricular
activities

Working with others

Developing good
relationships and
dealing with conflict
Co-operating
Contributing to making
the world a better
place

o Follows procedure to leave class with
permission.

e Familiarises oneself with procedures to
access help for self and others should the
need arise.

Managing Myself

Knowing myself
Setting & achieving
personal goals

e Discusses relationships with peers.

e Evaluates progress in subjects studied and
homework undertaken.

® Describes personal interests and activities
undertaken including extra-curricular
activities

Communicating

Listening & expressing
myself

e Discusses relationships with peers.

e Evaluates progress in subjects studied and
homework undertaken.

® Describes personal interests and activities
undertaken including extra-curricular
activities

The wellbeing indicators make explicit what is important learning in Wellbeing. (The Wellbeing Indicators are:
Active, Aware, Connected, Resilient, Respected and Responsible)

Suggested learning outcomes

At the end of this unit, students will be able to...
e Feel that they are listened to and valued. (Respected)
e Feel connected to their school, their friends, community and the wider world. (Connected)
e Feel confident in themselves and have the coping skills to deal with life’s challenges. (Resilient)
Know where they can go for help. (Resilient)
e Take action to protect and promote their wellbeing and that of others. (Responsible)
e Show care and respect for others. (Respected)
e Have positive relationships with friends, peers and teachers. (Respected)
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Assessment; Students will show evidence of their learning when they take responsibility for their wellbeing.
Access help and support from the School Chaplain or another member of the School’s Pastoral Care Team
when the need arises for them and / or their friends.

Useful resources, web links and community links

Introduction to the Chaplain worksheet WWW.juniorcycle.ie
www.jct.ie

Mentoring

Title of unit:

Duration: 10 hour
First Year Induction — Mentoring Programme uration: 10 hours

Aim of the unit
To provide students with the tools and skills to successfully transition from primary school to post-
primary school.

Links

The following tables show how First Year Induction may be linked to the central features of learning and
teaching in Junior Cycle.

Statement of learning Example of related learning in the unit

Finding my Way: New school environment (tour);
following timetable;

SOL7 Communication & Friendship formation: listening
Values what it means to be an active citizen, & speaking activities.

with rights and responsibilities in local and wider | Participation in school community: Extra-curricular
contexts. Activities; lunch-time activities

SOL 11 Care of Self & Others: student support system in

Takes action to safeguard and promote his/her school
wellbeing and that of others

Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in
detail in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in
supporting.

Key skill /
Wellbeing Indicator Element Student learning activity
Staying Well / Being Social Making new friends “The Searching Game”
Aware, Responsible, Being Confident Communication activities “The Art of Conversation”
Connected, Resilient Being positive about Organisation of Self for Class
learning School Student Support System
Being safe

32 | Page


http://www.juniorcycle.ie/
http://www.jct.ie/

Working with others/ | Developing good Participating in my new school community (extra-

Active, Responsible, relationships and curricular & lunch-time activities)
Connected, Resilient, dealing with conflict
Respected Co-operating

Contributing to making
the world a better

place
Managing Myself / Knowing myself “Finding my Way” activity (tour & timetable)
Responsible, Setting & achieving
Connected, Resilient, personal goals
Respected, Aware
Communicating / Listening & expressing | Making new friends “The Searching Game”
Responsible, myself Communication activities “The Art of Conversation”

Connected, Resilient,
Respected, Aware

The wellbeing indicators make explicit what is important learning in Wellbeing.
Suggested learning outcomes

At the end of this unit, students will be able to...

Feel connected to their school, their friends, community and the wider world. (Connected)

Know where they can go for help. (Resilient) Show care and
respect for others. (Respected) Have positive relationships with friends,
peers and teachers. (Respected)

Assessment
Students will show evidence of their learning when they...

1. Engage with members of the school a community to promote their own wellbeing and their sense
of belonging to a new school community.

Useful resources, web links and community links Student workb ook
www.juniorcycle.ie
www.jct.ie www.kdys.ie KDYS, Listowel

Reflection Days

Title of unit:

Duration: 6 Hours
Personal Development Day (Student retreat)

Aim of the unit
To provide students with the opportunity to reflect on their own uniqueness and spirituality, their
relationships with others and the world around them.

Links

The following tables show how the Personal Development Day (Retreat) may be linked to the central
features of learning and teaching in Junior Cycle.
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Statement of learning

Example of related learning in the unit

SOL5

Has an awareness of personal values and an
understanding of the process of moral decision
making.

“Building self-esteem” activities

SOL6

Appreciates and respects how diverse values,
beliefs and traditions have contributed to the
communities and culture in which she/he lives.

Relationship with the Divine Being God

SOL7

Values what it means to be an active citizen,
with rights and responsibilities in local and wider
contexts

Affirmation — Building Relationships

soL11
Takes action to safeguard and promote his/ her
wellbeing and that of others

“Building self-esteem” activities
Quiet Time / Meditation

Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in

detail in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in

supporting.
Key skill Element Student learning activity
Staying Well Being social Relationship with the Divine Being God

Being spiritual
Being confident
Being positive about
learning

“Building self-esteem” activities

Working with others Developing good
relationships and
dealing with conflict
Co-operating
Respecting difference
Contributing to making
the world a better
place

“Building self-esteem” activities

Affirmation — Building Relationships

Managing Myself Knowing myself
Making considered
decisions

“Building self-esteem” activities
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Setting and achieving
personal goals

Being able to reflect on
my own learning

Communicating Using language
Listening and

expressing myself

Affirmation — Building Relationships

The wellbeing indicators make explicit what is important learning in Wellbeing. (The Wellbeing Indicators are:
Active, Aware, Connected, Resilient, Respected and Responsible)

Suggested learning outcomes

At the end of this unit, students will be able to...

Assessment: Students will show evidence of their learning when they...engage in reflective activities and

participate in group discussions and activities
Useful resources, web links and community links

Mir Retreat Team — Declan & Annemarie Browne, Email: browne.declan@gmail.com, Tomas Kenny, Kerry

Post-Primary Schools Diocesan Advisor

Study skills

Title of the Unit: First / Second Year Study Skills
Junior Cycle Study Skills

Duration: 3 hours 2 hrs

effectively.

and responsibility for their learning.

Aim of the Unit: - To help students to identify factors that will enhance their ability to study

-To motivate students to learn and to expect to achieve as learners
-To prompt students to reflect on their progress as learners and to develop a sense of ownership

-To aid students to attain the stated learning outcomes for each subject, course and programme.
-To enable students to develop the skills and attitudes necessary for lifelong learning

Links

The following tables show how Junior Cycle Study Skills may be linked to the central features of learning and

teaching in Junior Cycle.

Statement of Learning

Example of related learning in the Unit

SOL 5 Has an awareness of personal values and
an understanding of the process of moral
decision making

Goal Setting:
e To prepare a study timetable
e Toorganise a study space
e To Identify attitude to study
e To know content and duration and
expectations of exams
e To develop and establish study routines

SOL 11 Takes action to safeguard and promote
her/his wellbeing and that of others

Study Environment:
® Factors that impact on study
® Actions to promote positive study — key
study skills.
o Organising a study space
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Management of time and information
Learning the importance of breaks /
downtime and how to make the most of
free time.

How to know when you have done
enough

What to do with mobile phone.

How to reward yourself

SOL 13. Understands the importance of food
and diet in making healthy lifestyle choices

Lifestyle balance

Lifestyle choices — the importance of
exercise, diet and good hydration

e Importance of good sleep and rest
e How to avoid the need to cram and do
all-nighters

Key skills.
Key skill Element Student learning activity
Managing Myself e Knowing Myself What are my strengths
and areas for
development
e Making considered Identifying learning
decisions intentions
e Setting and Achieving Setting realistic goals
Personal Goals and tracking
® Being able to reflect Checking progress
on my own learning against study plan
Making out a NEED TO
list
LSCWC
Testing myself
Staying Well ® Being positive about Developing a growth
learning mind-set
® Being responsible, safe Checking use of phone
and ethical in using and effect on learning
digital technology
Managing information and e Reflecting on and Examples of using the
thinking evaluating my learning SMART study technique
in chosen subject area
e Using digital Learning how to
technology to access, highlight appropriately
manage and share Digital online learning
content tools and aids
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® Learning how to break
information into bite size

chunks
Being Creative e Exploring options and e Designing study
alternatives diary/plan

e Mind maps

e Flashcards

e Applying learning to
other subject areas

The wellbeing indicators make explicit what is important learning in Wellbeing. Identify which of the
indicators and the descriptors learning in this unit supports.

Indicator Descriptor

Resilient o Through setting SMART goals

e Students will learning how to adapt and manipulate the learning
they have done to answer any question that will be asked in an

exam
e Students will be less anxious prior to exams and more sure of what
they know.
Connected e Students will explore learning tools to aid study including strategic
use of IT

e Students will collaborate with peers to study / examine each other
/ help fill in gaps in learning

Responsible e Students learn to develop time management skills

e Students will take ownership of their learning and realise how
much control they have over their learning and grades

Aware e Students develop awareness of an appropriate lifestyle balance to
enhance study

e Students will acknowledge and appreciate what kind of learner
they are, they will identify what study techniques suits them best
and allow them to maximise their learning and time management

o Students will become aware of examiners’ / teachers’
expectations of them

Active e Students will become active and engaged participants in the
learning process rather than passive and bored recipients of
information

Respected e Students will grow in self-esteem and self-worth when they see

the benefits and the results of their learning. Relationships with
teachers and parents will improve.

Learning outcomes

At the end of this learning unit, students will be able to:

¢ Explore an appropriate lifestyle balance to enhance study

¢ Set study goals

¢ Develop a study plan and a study timetable

¢ Manage information and thinking

¢ Develop time management skills and prioritise techniques

¢ Explore learning tools to aid study including strategic use of IT

¢ Identify the best study times, locations, organisation, and methods for them
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¢ Develop and establish a study routine

e Discover the study conditions/methodologies to allow effective study

¢ Recognise individual ways of learning and learning habits, strengths and challenges
¢ Recognise skills, behaviours and attitudes necessary for effective study

Sample learning activities / study skills
e Motivation — Mind-set and motivation to succeed
® Accelerated Learning — Sensory learning and
Whole-brain learning
e SMART Study Technique:
- Specific: focus should be on specific tasks
- Measure: Your progress — using a checklist
- Active: Highlight, note-taking, key words, graphics
- Be Realistic: with goals and time
- Time: time your study. Work back from deadline and incorporate constructive study breaks.
Pomo Doro technique
LSCWC: Look, Say, Cover, Write , Check
Visual: colours, diagrams, illustrations, flashcards, mind mapping (https://www.mindmeister.com)
Audio: catchwords, mnemonics, rhyming,
Reading: Read and underline, highlight, lists, number, vertical line, asterisks
Kinaesthetic: Role play, note-taking — informal and formal, notice board, post-its, index cards
Time Management — prioritise and rank, review, track progress, set time limits, mobile phone
management, making time for down-time)
e Organisational Skills — organise all material needed, prioritise, filing system arranging folders under
headings, colour coding, notice board

Assessment
Students will show evidence of their learning when they...
e Complete a study timetable
¢ Engage in the different learning activities e.g. as they respond to brainstorming activities, answer questions,
and engage in discussions
® Improve their grades in exams

Useful resources, web links and community links

* www.classroomguidance.ie

* www.ncge.ie

* www.scoilnet.ie

* WWWw.spunout.ie

e www.skool.ie

e https://www.mindmeister.com
® WWW.Sess.ie

* WWWw.careersnews.ie

e www.nbss.ie

e www.juniorcycle.ie

°* WWW.jct.ie

* www.youngsocialinnovators.ie
e www.curriculumonline.ie

o www.pdst.ie
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Appendix 3. Wellbeing Within Subjects — Also outside of the 65 hours (life

Skills)

Note (ALL subjects are aware of the Wellbeing indicators and how their subject plays a part in the overall

wellbeing of our students)

Computers

Title of the Unit: Digital Wellbeing

Duration: 15 hours (22.5 40 min classes)

including social media.

Aim of the Unit: To prepare students to become Digital Citizens, fully aware of the potential
benefits & dangers of accessing the Internet and how to safely use websites and other online fora,

Links

The following tables show how DIGITAL WELLBEING may be linked to the central features of learning and

teaching in junior cycle.

Statement of Learning

Example of related learning in the Unit

SOL3: The student creates, appreciates and
critically interprets a wide range of texts

Students find, critically appraise, and use digital
content. They will learn to navigate and make
judgements about the quality and reliability of
content, and sources, online.

SOL5: The student has an awareness of
personal values and an understanding of the
process of moral decision making

Students will learn to apply their real-life sense
of right & wrong to their online experience &
practise.

SOL11: The student takes action to safeguard
and promote his/her wellbeing and that of
others

Students will identify situations where their
own personal safety and wellbeing, and that of
others is put at risk by digital technology; and
know how to cope. Students will learn to
protect their personal privacy online.

SOL24: The student uses technology and
digital media tools to learn, communicate,
work and think collaboratively and creatively in
a responsible and ethical manner

Students will learn to respect the rights and
responsibilities of everyone who uses digital
technology

The elements and the learning outcomes for the eight key skills in junior cycle are set out in detail in Key Skills
for Junior Cycle. Select the four key skills that this unit is particularly significant in supporting.

Key skill Element Student learning activity
Staying Well Being healthy e Demonstrate care & respect for myself and
others online
e Use arange of coping strategies to deal with
personal problems/stress related to online
activities
Being Social ® Recognise my rights and responsibilities as a
local and global citizen
o Make decisions based on the common good
® Recognise the qualities of positive
relationships and those that are not
Being safe e |dentify the likely consequences of risky and

unhealthy behaviours online
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® Recognise when my personal safety is
threatened online and respond appropriately
Being confident o Feel positive about myself
e Stand apart from the crowd when needed
Being responsible, safe e Identify situations where my personal safety
and ethical in using and wellbeing, and that of others, is put at risk
digital technology. by digital technology and know how to cope
® Respect the rights and responsibilities of
others in using digital technology
® Protect my personal privacy online

Suggested strategy: Students will examine hypothetical risky scenarios they may be faced with
online and develop strategies for dealing with same, with the intention of keeping themselves and
others safe online. E.g. Developing strong Passwords; (Videos/Role Play/Online Games/Discussion

as appropriate).

Managing Gathering, recording, e Use arange of strategies to find
information & organising and information/data [not always relying on
Thinking evaluating information Google]
and data ® Recognise that online content should not be
solely relied upon as it only forms part of a
greater collection of contemporary resources
e Analyse information/data presented in a
variety of forms
e Evaluate the quality of that information/data
and their sources
o Make judgements about the validity/reliability
of new information/data
Thinking critically e Question ideas and assumptions - own and
other people’s
® Adjust thinking in light of new information
Using ICT and digital ® Source, share and evaluate information found
media to access, in different technologies and digital media
manage and share formats
content e Understand how to use content and present it
while respecting copyright
Suggested strategy: Students will examine a typical variety of information/data they might be

exposed to online, along with strategies for analysing same in order to identify & safeguard
against potentially dangerous or damaging sites/downloads/data.

Managing Myself

Knowing myself e |dentify influences that make me who | am
® Express my opinions and feelings
appropriately
o Find ways of dealing with setbacks and
difficulties
Making considered o Understand the importance of thinking
decisions through my decisions
e Consider a number of possible consequences
when planning/deciding on actions
Setting personal goals e Learn from past actions and make changes if
necessary
® Ask for help and know where to go when |

need help

Suggested strategy: Role play and pair work to identify situations where students encounter
decision making online/social media. Discussion of Management of time spent online; strategies
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for keeping yourself and others safe online; managing your own/others’ reactions to unacceptable
online activity.

Communicating Using digital technology | ® Be respectful and responsible in my digital and
to communicate online communications

Suggested strategy: Communications skills taught through making digital presentations, letter
writing, compiling information in spreadsheets, using websites to create an online portfolio. Q & A
sessions; class discussion; pair & share - in respect of formative and summative assessment.

Working with Working with others ® Respect the rights and feelings of others when
others through digital using digital media
technology

Suggested strategy: Students will have already experienced positive collaboration elsewhere in
their CS course e.g. Weebly web design, HTML, Scratch projects, Python programming etc.; butin
this unit the emphasis will be on positive online collaboration both within their class group in
school and in their use of the Internet in their lives outside of school, e.g. Social media.

The wellbeing indicators make explicit what is important learning in Wellbeing. Identify which of the
indicators and the descriptors learning in this unit supports. (See page 45)

Responsible Do | take action to protect and promote my wellbeing and that of others?
Do | know where my safety is at risk and do | make right choices?

Connected Do | appreciate that my actions and interactions impact on my own wellbeing
and that of others, in local and global contexts?

Resilient Do | believe that | have the coping skills to deal with life’s challengers?

Do | know where to go for help?

Respected Do | have positive relationships with my friends, peers and others (online)?
Do | show care and respect for others?

Aware Am | aware of my thoughts, feelings and behaviours and can | make sense of
them?

Am | aware of what my personal values are and do | think through my
decisions?

Learning outcomes
At the end of this unit, students will be able to:

e Recognise dangers online
e Utilise approaches to online safety
e Understand the connection & differentiate between the Digital Self and the Real Self

Sample learning activities:

® Google’s Digital Citizenship online course
® Relevant YouTube clips followed by discussion
e Some Role play followed by discussion

Assessment

Students will show evidence of their learning when they:

Complete the Digital Citizenship Course & obtain the Badge of Recognition for same

Successfully complete relevant assessment activities, e.g. Classroom based and/or computer based quizzes;
surveys
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Useful resources, web links and community links:
g.co/DigitalCitizenshipCourse

https://www.jct.ie/wellbeing/resources
www.staysafeonline.org

www.webwise.ie
https://www.webwise.ie/beinctrl/
http://safesearchireland.ie/
www.digital-wellbeing.org
www.beinternetawesome.withgoogle.com
www.peardeck.com/be-internet-awesome
hhtps://staticl.squarespace.com
www.rejuvinateireland.com
http://www.saferinternetday.ie/schools/

https://elearningindustry.com/the-teacher-guide-to-keeping-students-safe-online

https://www.pdsttechnologyineducation.ie/en/

https://www.pdsttechnologyineducation.ie/en/Good-Practice/Internet-Safety/

Digital Strategy for School 2015-2020

DigComp 2.0 2016 The Digital Competence Framework for Citizens

Unesco ICT Competency Framework for Teachers

English and Wellbeing

Title of the Unit:
English: Poetry

Duration:

2" Year Classes

9 Hours and 20 minutes

15 X 40 Minute classes (3 Weeks)

Aim of the Unit:
To provide students with the opportunity to

examine how language can empower.
identify and analyse poetic techniques.

own emotions and feelings.

e examine the power of words and language through the medium of poetry.
explore contemporary themes through the medium of poetry.

analyse the power of language in expressing an idea/theme.

explore how language can be used to effectively express emotions.

Encourage students to use poetry/song writing as a means of effectively communicating their

Convey the importance of wellbeing through the medium of poetry.
e Using the medium of poetry to create and build empathy in students.

Links

The following tables show how Poetry may be linked to the central features of learning and teaching in junior

cycle.

Statement of Learning

Example of related learning in the Unit

Students will participate in a wide range of language

activities to develop their oral and written
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SOL 1. The student communicates effectively communication in a wide variety of contexts and
using a variety of means in a range of contexts forms.
inLl

SOL 4. The student creates and presents artistic | Learning from artistic works with which they engage,

works and appreciates the process and skills students will create a range of texts in narrative and
involved aesthetic forms.
SOL 6. The student appreciates and respects Students will encounter diversity through wide

how diverse values, beliefs and traditions have | reading and will learn to appreciate the significance
contributed to the communities and culture in | of diversity through discussion and reflection.
which she/he lives

Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in detail
in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in supporting.

Key skill Element Student learning activity
Discussing, debating, and Reading, analysing and discussing
Communicating engaging. poetry in pairs/groups/as a class
Presenting group
Being Creative Imagining and learning Writing poetry and responding
creatively creatively to poetry
Respecting differences and Examining a variety of themes and
Working with others learning with others. topics with the class group
Group tasks.
Managing information and Creatively and critically Analysing poetry and reflecting
thinking reflecting and evaluating our
learning

The wellbeing indicators make explicit what is important learning in Wellbeing. Identify which of the
indicators and the descriptors learning in this unit supports.

Active e Participating in walking debates.
e Engaging in active group work.
e Completing active project work which may require movement around the
room.
® Using show me boards.
Responsible o Completing reflective activities at end of class/assessments.
e Engaging in formative assessment.
e Reflecting upon and learning from formative feedback.
e Participation in group activities.
e Creating own success criteria
Connected e Participating in group work by working on oral presentations and
presenting to the class.
e Creating group responses to exam questions on poetry.
o Creating group padlet responses and sharing with classmates.
e Think, pair, share activities (starter activities)
e Completing research on the internet and wider community for homework
activities.
e Engaging in school wide literacy competitions like poetry competitions
(World Book Day). Work is also displayed.
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e Participating in walking debates engaging with their peers.
Resilient e Discussing bullying/racism/discrimination/death/ in the school and coping
strategies.
® Goal setting through identifying their own specific targets.
e Engaging in role play scenarios which examine different responses to
different scenarios.
e The student is provided with the safe opportunities to ask
questions/seek clarification in a variety of ways.
e The student engages in reflective practice whereby they identify
areas of weakness in learning and work on set targets for

improvement.
Respected
e The student feels confident to actively participate in group work, pair
work and peer assessment/feedback.
e The student is actively involved in his/her learning and takes
responsibility for it.
e Sharing and showing respect for each other’s opinions in class.
e Debating in a controlled environment.
Aware
e Reflecting on how he/she approached an activity and learned from it.
e Understanding the implications for their decision making and that of
others.
e Students will become aware of different opinions.
e Students will become aware of certain issues that are acknowledged in
the school eg: Show Racism the red card/Anti-bullying
e Students will become aware of contemporary issues.
Wellbeing ® Aware
indicator(s) most ® Respect
supported ® Resilience
Wellbeing ® Active (Restricted movement due to Covid)

indicator(s)
which may need
attention

Learning outcomes
At the end of this unit, students will be able to...

e Understand the power of words and demonstrate articulating thoughts and feelings

® Recognise and discuss various types of relationships and the dynamics of relationships
e Identify and demonstrate how language can be used to empower

® Explore and understand themes such as diversity and conflict

Sample learning activities

Reading poetry for aesthetic appreciation alone, in pairs, in groups
Analysing poetry using a structured approach to organise information
Conduct research and explore a variety of themes and topics independently
Exposing students to a variety of poetic types e.g. spoken poetry/songs/rap.
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e Discuss and give opinion to peers within pairs/ groups

e Engaging with themes through personal response and reflection such as an appraisal or /identifying

thoughts & feelings around a subject

e Demonstrate this response to poetry creatively in the forms of letters, diary entry and other non-

literary texts
Assessment
Students will show evidence of their learning when they...
Formative Assessment in class.
School Competitions

Summative Assessment (Feb/May Assessments)

Useful resources, web links and community links
Potential Poems

Mid-term Break by Seamus Heaney — Theme of Bereavement, brevity of life and loss.

mental health and getting outdoors more.

Back in the Playground Blues by Adrian Mitchell — Impact of bullying

Tich Miller by Wendy Cope — Impact of bullying and accepting differences in people
Still I rise by Maya Angelou — Overcoming adversity and discrimination

Chaila by Denise Chaila — Identity and race.

Human Health (Science)

Title of the Unit: Duration:

Human Health 7.5 hours

Aim of the Unit:

To give students an understanding of how nutrition and lifestyle choices affect human health
including microorganisms benefits of exercise, mental wellbeing and physical well-being.

Links
The following tables show how the Human Health and Wellbeing Module may be linked to the central
features of learning and teaching in junior cycle.

Statement of Learning Example of related learning in the Unit

SOL 13: The students should Understand the Students should be able to use the Food
importance of food and diet in making healthy | pyramid. Read and understand food labels.

lifestyle choices.
Understand what a Balanced diet is and give an

account of how different food types are
important to the health of a person. eg Explain
what deficiency diseases are &

Daffodils By William Wordsworth — Appreciation of nature, promoting the importance of looking after
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SOL 12: The student should be confident and a
competent participant in physical activity and is
motivated to be physically active.

Understand the structure and function of the
Heart and Investigate the effect of exercise on
both pulse rate & breathing rate.

SOL 16: The students should be able to
Describe, illustrate, interpret, predict and
explain patterns and relationships.

From their Knowledge on the Effect of exercise
on both pulse rate and breathing rate,
recognise patterns ,make informed decisions
and take steps to improve their own health and
wellbeing.

Students will examine Statistics & data on
diseases in populations through research,
recognise patterns and the relationship with
sedentary lifestyle.

SOL 11: The student takes action to safeguard
and promote his or her wellbeing and that of
others.

Students will identify situations where their
own personal wellbeing is put at risk due to
poor lifestyle choices.(eg.diet, smoking and
exercise)

Key skills. (The elements and the learning outcomes for the eight key skills in junior cycle are set out in detail
in Key Skills for Junior Cycle. Select the four key skills that this unit is particularly significant in supporting.

Key skill Element

Student learning activity

Staying well Being healthy

Being Physically active

Demonstrate care and respect
for myself by following a
balanced diet plan, keeping a
food diary & making healthy
food choices by reading food
labels.

Monitor their amount of
physical activity on a
daily/weekly basis to compare
to normative data for their age
group. Some students may
benefit from the use of
technology(apps on phones
and watches)

Managing myself

Making considered decisions

Encourage students to follow
an Exercise Programme.

Students should be able to Pick
healthiest choice between
similar foods using food labels.
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Being numerate

Seeing patterns, trends, relationships
Gathering data

Expressing ideas mathematically

Graph and interpret results of
experiments and surveys.

e.g. Draw a graph of Effect of
Exercise on Pulse Rate

e.g. Draw a bar chart of data
collected from their
daily/weekly activity levels.

e.g. Draw a graph of Effect of
Exercise on Breathing Rate.

Working with others

Cooperating, learning with others

Working with a partner on an
experiment.

Working in groups to analyse
data.

The wellbeing indicators make explicit what is important learning in Wellbeing. Identify which of the
indicators and the descriptors learning in this unit supports. (See page 45)

Active How physically active am I?
Am | a confident and skilled participant in physical activity?
Responsible Do | take action to protect and promote my wellbeing and the
wellbeing of others?
Do | make healthy eating choices?
Do | know where my safety is at risk and do | make right choices?
Connected Do | appreciate that my actions and interactions impact on my own
wellbeing and that of others, in local and global contexts?
Resilient Do | believe that with effort | can achieve?
Respected Do | have positive relationships with my friends, peers and
Teachers?
Do | show care and respect for others?
Aware Am | aware of what my personal values are and do | think through
my decisions?
Do | understand what helps me to learn and how | can improve?

Learning outcomes

At the end of this unit, students will be able to...
e Explain what health means

Sample learning activities
® Surveys

Give an account of how different food types are important in contributing to health.
Make informed decisions on lifestyle choices for health
Recognise that activity helps prevent illness

Explain how smoking can cause illnesses
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Group work
Experiments
Research projects
Building models
Graphing

Assessment
Students will show evidence of their learning when they...
e Plan a healthy balanced menu for a typical day
® Produce PowerPoint/poster presentation on information learned in this unit.

Useful resources, web links and community links
www.jct.ie/wellbeing/resources
www.folensonline.com

www.surveymonkey.com
www.foodforthebrain.org

Videos - Too much sugar in snacks
- Survival crossing Antarctic

Business Studies

Title of unit: Managing My Resources
Duration: 4 Hours
Identified need: To manage finances wisely in order to reduce anxiety/stress

Aim of the unit: To help students develop a set of skills, knowledge and values that allows them to
make informed decisions to effectively and responsibly manage their finances.

Learning outcomes:

1.1 Review the personal resources available to them to realise their needs and wants and analyse
the extent to which realising their needs and wants ma impact on individuals and society

1.2 Identify and classify sources of income and expenditure, compare options available to best
manage financial resources, evaluating the risks associated with each option and making informed
and reasonable judgements

1.3 Construct a personal financial lifecycle to identify financial needs at different life stages

Sample student learning experiences:

1.1 Students list their individual needs and wants
Class discussion on how these needs and wants impact on individuals,
households, society and the environment

1.2 Think Pair Share exercise to classify income and expenditure
Opportunity Cost is discussed where they apply it to real life examples of their
own experiences

1.3 Worksheets to complete on the various stages of the Financial Life Cycle,
48 | Page


http://www.folensonline.com/
http://www.surveymonkey.com/
http://www.foodforthebrain.org/

supported with visuals and followed up with a class discussion

Links to Junior Cycle

Statement of learning

SOL 5 Has an awareness of personal values and
an understanding of the process of decision
making

Example of related learning in the unit

Students will learn to prioritise needs over
wants

Students to become aware of how to reduce
costs by being more efficient with the use of
resources

SOL 10 Has the awareness, knowledge, skills,
values, motivation to live sustainability

SOL 14 Makes informed financial decisions and
develop good consumer skills

Students will learn to apply their real life sense
of ‘shopping around’/comparing prices from
various service providers

SOL 15 Recognises the potential use of
mathematical knowledge, skills and
understanding in all areas of learning

Students can identify the price difference in
various service providers, be conscious of over-
spending, leading to a deficit figure in their
budget

Students will analyse their budget and identify
ways of eliminating any budget deficits, hence,
helping to reduce unwanted stress/anxiety and
lead to an improved overall wellbeing

SOL 17 Devises and evaluates strategies for
investigating and solving problems using
mathematical knowledge, reasoning and skills

Key skills in focus

Wellbeing Indicator

Descriptors

Responsible

Do | take action to protect and promote my
well-being and that of others?
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Connected Do | appreciate that my actions, interactions
impact on my own well-being, that of others in
local and global contexts?

Do | believe that | have the coping skills to deal
Resilient with life's challenges? Do | believe with effort
that | can achieve?

Am | aware of what my personal values are and
Aware do | think through my decisions?

Assessment

Students will show evidence of their learning when they:

Successfully complete relevant assessment activities eg; classroom based and/or computer based
quizzes/completing workbook exercises on budgets. Oral discussion/feedback will also occur

Useful resources and web links
WWW.mymoneysense.ie
www.ulsterbank.co.uk / .ie
www.keydifferences.com (needs and wants)
www.twinkl.ie

www.learningtogive.ie

www.rte.ie
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