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What is a whole-school evaluation – 
management, leadership and learning?   

Whole-School Evaluation – Management, Leadership and Learning reports on the quality of 

teaching and learning and on the quality of management and leadership in a school. It affirms 

good practice and makes recommendations, where appropriate, to aid the further development 

of educational provision in the school. 

How to read this report 
During this inspection, the inspectors evaluated and reported under the following headings or 
areas of enquiry: 

1. Quality of school leadership and management 

2. Quality of teaching and learning 

3. Quality of support for students’ wellbeing 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

The board of management of the school was given an opportunity to comment in writing on the 
findings and recommendations of the report, and the response of the board will be found in the 
appendix of this report. 

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Anti-bullying 
1. The name of the DLP and the Child 

Safeguarding Statement are prominently 
displayed near the main entrance to the 
school. 

2. The Child Safeguarding Statement has 
been ratified by the board and includes 
an annual review and a risk assessment. 

3. All teachers visited reported that they 
have read the Child Safeguarding 
Statement and that they are aware of 
their responsibilities as mandated 
persons. 

4. The Child Safeguarding Statement meets 
the requirements of the Child Protection 
Procedures for Primary and Post-Primary 
Schools (revised 2023). 

5. The records of the last three board of 
management meetings record a child 
protection oversight report that meet the 
requirements of the Child Protection 
Procedures for Primary and Post-Primary 
schools (revised 2023). 

6. The board of management has ensured 
that arrangements are in place to provide 
information to all school personnel on the 

1. The school has developed an anti-
bullying policy that meets the 
requirements of the Anti-Bullying 
Procedures for Primary and Post-Primary 
Schools (2013) or Bí Cineálta (2024) and 
this policy is reviewed annually.  

2. The school’s current anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, teachers, parents and pupils.  

3. The school has appropriate initiatives in 
place to promote a positive and inclusive 
school culture and environment in line 
with their current policy.  

4. All teachers visited report that they have 
read the school’s current policy on anti-
bullying and that they are aware of their 
roles and responsibilities in preventing 
and tackling bullying. 



Child Protection Procedures for Primary 
and Post-Primary Schools (revised 
2023). 

7. School planning documentation indicates 
that the school is making full provision for 
the relevant aspects of the curriculum 
(SPHE, Stay Safe, RSE). 

8. Child protection records are maintained 
in a secure location. 

 
The school met the requirements in relation to each of the checks above.  

 

 

 



Whole-school evaluation – management, 
leadership and learning 

 
Date of inspection  26/04/2024 

Inspection activities undertaken 

 Meeting with Board of Management 

 Meetings with principal and deputy 
principal 

 Meetings with key staff 

 Review of relevant documents  
 Student focus groups  

 Meeting with parents 

 Analysis of parent, student and teacher 
questionnaires 

 Observation of teaching and learning  

 Examination of students’ work  
 Interaction with students 
 Feedback to senior leadership team, board of 

management and teachers 

 

School context 
 
Tarbert Comprehensive School is a co-educational secondary school under the joint patronage 
of the Catholic Bishop of Kerry and the Minister for Education. The school was established in 
1973 to provide a comprehensive education to young people from Tarbert and the surrounding 
areas of North Kerry and West Limerick. It offered the Junior Cycle, including the Level One and 
Level Two Learning Programmes, an optional Transition Year (TY) programme, the Leaving 
Certificate Vocational Programme (LCVP), the Leaving Certificate Applied (LCA) and the 
Leaving Certificate (Established) (LCE). At the time of the evaluation there were 529 students 
enrolled.  
 

Summary of main findings and recommendations: 
Findings 

 The quality of teaching and learning was very good, with a number of excellent lessons 

and many examples of excellent practice observed.  

 The overall quality of school leadership and management was excellent. 

 The principal and deputy principal formed an excellent senior leadership team and 

provided exemplary leadership of teaching and learning. 

 The school’s improvement planning was driven by a culture of high expectations of both 

staff and students. 

 The school self-evaluation (SSE) process purposefully, and very effectively, ensured 

that actions implemented at whole-school and classroom levels, led to measurable and 

identifiable improvements in learner outcomes and experiences.  

 Teachers, with and without formal posts of responsibility, were encouraged and 

supported to take leadership roles. 

 A wide range of leadership opportunities existed for students: it was commendable that 

students were represented on the Teaching and Learning and Wellbeing teams.   

 The support provided for student wellbeing was exceptional: a high priority was placed 

on the creation of a positive school culture that was underpinned by respectful 

interactions, evidenced throughout the evaluation. 

 

Recommendations 

 A consistent approach to developing and assessing junior cycle units of learning within 

and across subject departments was an area for development. Teachers should 

collaboratively design units of learning, that include learning intentions linked to learning 

outcomes, in their subject specifications and create key assessment tasks using 

success criteria. 

 



 Teachers should engage in developing their individual and collective subject planning 

and practice to plan and incorporate the Level Two Learning Programme (L2LP) 

learning outcomes of the various priority learning units (PLUs) to the learning outcomes 

of their subject specifications and units of learning.  

 

Detailed findings and recommendations 
 

1. The quality of teaching and learning 
 

The quality of teaching and learning was very good, with a number of excellent lessons and 
many examples of excellent practice observed.  

Learner outcomes and experiences 

 
Learner outcomes and experiences were of a very high quality and underpinned by mutually 
respectful, courteous and positive relationships between students and teachers and between 
students themselves. All learning environments were affirming, productive and conducive to 
student wellbeing.  

Students were motivated to learn and were supported by a culture of high expectations on their 
purposeful participation. In lessons, they responded enthusiastically through their active 
engagement and displayed a genuine interest in their learning. Teachers fostered a learning 
environment where student contributions were encouraged, which resulted in them being 
comfortable to ask and answer questions and to regularly contribute their opinions and 
experiences in class discussions with confidence. Their efforts were acknowledged and affirmed 
appropriately by teachers.  
 
Where exemplary practice was observed students engaged in discussions and were facilitated 
to identify success criteria necessary to achieve the learning intentions and/or outcomes. 
Consequently, students were challenged and supported to complete learning tasks working 
both independently and together, and were empowered to peer assess each other’s work based 
on agreed-upon expectations. Additionally, in many junior cycle lessons, teachers utilised a 
common whole-school strategy to provide both oral and written formative feedback. 
 
Students were effectively encouraged to reflect on their learning in a small number of lessons. 
In a few lessons where this practice had very significant strengths students effectively used the 
agreed success criteria to reflect on what they learned in the lessons. Opportunities existed to 
extend this approach to formative assessment across a wider range of subject departments. 
Structures already well established for sharing teaching and learning approaches at a whole-
school level could facilitate sharing and extending this practice. Students in the focus groups 
commented that this approach was used in a small number of subject areas and that it positively 
impacted on their progress as learners. 
 
In almost all lessons, students were actively encouraged to develop confidence in their ability to 
learn independently. These lessons fostered student agency by empowering them to take a 
self-directed approach to problem-solving within the classroom. Teachers facilitated them to 
seek assistance, when necessary, from either the teacher and/or their peers. This approach 
fostered academic growth and contributed to a very positive classroom culture. Through 
teamwork, collaboration, and relationship-building, students’ overall wellbeing was nurtured. 
 

Teachers’ individual and collective practice 
 
Teachers’ individual and collective practice was very effective. They regularly and formally 
shared teaching and learning strategies that they found to be effective. This was exceptional 
collaborative practice as it brought a consistency of teaching and learning approaches to the 
students’ experiences of learning. Students in the focus groups commented that this collective 
practice had a very positive impact on their learning experience and progress.  
 



A student-centred approach was embraced for delivering lesson content in almost all lessons. 
The balance between teacher inputs and student contributions was commendable. Moreover, 
students were consistently provided with opportunities for experiential learning. Many lessons 
afforded students the chance to engage in self-assessment and peer-assessment activities, 
which is highly praiseworthy. 
 
At the outset of lessons, learning intentions were effectively communicated. The most impactful 
approach was when these intentions incorporated action verbs and underscored students’ 
participation requirements and learning objectives. This practice fostered an environment where 
students were actively engaged in their learning. 
 
There was very good use of Digital Learning Technologies (DLT) to support student learning in 
all lessons. In lessons where teachers use of DLT was of exceptional quality, digital devices 
were used to capture student responses in real-time and to project them onto the whiteboard. 
This, coupled with the use of graphic organisers, encouraged students to note-make and to take 
greater ownership of their learning. Other examples of very good practice included students 
recording themselves in language classes and these recordings then being used through the 
schools’ online platform to support discussion and learning.  
 
Teachers held appropriately high expectations of students’ learning and participation in all 
lessons. In language lessons, students were expected, encouraged, and facilitated to engage 
with and discuss topics in the target language. In other subject areas teachers placed an 
emphasis on students learning and using key subject terminology. In a few instances, students 
recorded new or important terms in vocabulary notebooks. In many subjects, it was positively 
noted that students were provided with a choice of learning tasks or questions. Teachers in 
these instances encouraged students to attempt the more challenging task or question. 
 
Effective questioning played a pivotal role as the primary form of assessment in lessons, and its 
quality was consistently of a very high standard. The most effective approach was when 
questioning was targeted and distributed throughout the lessons as this ensured that all 
students had opportunities to participate and engage. Teacher questioning was excellent as it 
was inclusive of all students which fostered a supportive and participatory classroom 
environment. Differentiated questioning allowed for personalised learning experiences for 
students and together with students being provided with adequate time to formulate their 
responses for thoughtful answers, encouraged deeper understanding.  
 
It was positive that teachers recognised the value of working collaboratively on subject 
department plans. All teachers who took part in the online survey, as part of the evaluation 
strongly agreed or agree that the subject department structure in the school supported teaching 
and learning. A large number of subject department plans were reviewed by the inspection 
team. All the plans contained common areas to guide the planning process and it was evident 
that teachers held regular meetings and discussions regarding teaching and learning of their 
subject areas. 
 

2. Quality of school leadership and management 
 

The overall quality of school leadership and management was excellent. 
 

Leading learning and teaching 

The principal and deputy principal formed an excellent senior leadership team and provided 
exemplary leadership of teaching and learning. They had clearly defined roles and 
responsibilities and, together with other leaders in the school, promoted a culture of reflection 
on their individual and collective practices to strive for excellence and continuing improvement.  

Very good whole-school systems, structures and procedures were developed, including: 
initiatives to increase students’ engagement and ownership of their learning; procedures to 
encourage and track school attendance; and very deliberate and informed efforts to provide a 
broad and balanced curriculum to meet the needs of the students. 



The range of curricular programmes and subjects offered in the school was excellent, reflecting 
the board of management and senior leadership commitment to the provision of an inclusive 
and student-centred curriculum. The optional TY programme provided a wide variety of 
experiences to help students develop skills and attitudes necessary for life-long learning and 
learning into senior cycle. The success of the programme was evident in the increased numbers 
of student choosing to do TY. 

A very highly regarded and well-established LCA programme was provided to senior cycle 
students. The LCA planning documents and timetable reflected all the key underlying principles 
of the programme, courses, modules, vocational specialisms, and electives. The work 
experience modules were very well co-ordinated, and it was extremely positive that the fifth-year 
students were encouraged and facilitated, through careful timetable construction, to engage in 
LCE Mathematics. 

In Junior Cycle subject choice was supported by the provision of subject tasters for the first term 
in first year and subject option bands were clearly designed based on student-preference. The 
deputy principal put in a considerable level of effort to gather as much information as possible 
on incoming first year students to ensure that the class groups were organised based on mixed 
ability. This approach has significant strengths in supporting inclusion and inclusive learning 
experiences. Every effort was also made to consider the class placement preferences of 
parents and students, focusing on student wellbeing and transitions into the school. In the focus 
groups students noted that being in class groups with students that they knew, very effectively 
helped them settle into the new school. In third year, class groups were streamed for Irish and 
Mathematics, while all other subjects continued to be taught in mixed-ability groups. 

Subjects on offer in Senior Cycle had been expanded in recent years following discussions with 
students and made very good use of the subject specialisms and post-graduate professional 
learning of the teachers. In response to students’ expressed interests, subjects such as Leaving 
Certificate Physical Education (LCPE) and Computer Science were introduced.  

The infrastructure for the provision of digital learning technology was well developed and 
managed by a designated post-holders who led the development and implementation of the 
Digital Learning plan.  

A consistent approach to developing and assessing junior cycle units of learning within and 
across subject departments was an area for development. Teachers should work collaboratively 
to design units of learning that link learning intentions to the learning outcomes of their subject 
specifications. Coupled with this, each subject department should agree on appropriate ways of 
assessing learning intentions and outcomes. Success criteria should be formally captured for 
these key assessments in all subject department plans. Additionally, all schemes of work should 
include detailed timeframes and a teacher reflection section to facilitate collaborative review and 
future planning. By adopting these practices, subject department plans should serve as effective 
working documents and promote the sharing of effective practice in teaching, learning and 
assessment. Furthermore, it is advised that subject department plans should undergo an annual 
review by senior management so that subject departments are supported in this developmental 
practice. 

A highly organised approach to the provision of supports to student identified with special 
educational needs was well established in the school. The deputy principal's commitment to 
leading the development of the provision in the school is commendable. The work of the core 
team of special education teachers was very good. Some of the groups of students withdrawn 
from subject lessons for support, however, were large and their needs diverse. This approach 
impacts on the quality of support received and was an area for development. It is advised that 
timetabling of teachers to provide support should be improved to ensure that smaller groups are 
formed on the basis of similarity of need to better allow for the provision of targeted supports 
aligned to students’ identified needs. 

A special class for students with autism was allocated to the school. Individualised programmes 
based on supporting the inclusion of students to learn beside their peers in mainstream subject 
areas were developed. A dedicated room provided a quiet space for autistic and other students 
to go for self-regulation and a quiet space when needed. It is recommended that a dedicated 
classroom space is identified, and a structured autism-friendly environment is developed for the 



provision of a calm and comfortable space to support learning and participation, and which 
incorporates autism specific teaching approaches.  

A very well planned and flexible approach to the provision of individualised L1/L2LPs was 
developed. Special education teachers ensured that the programmes met the students’ needs 
and considerable attention was paid to ensuring that they were appropriately placed in the 
learning programmes and were facilitated to access subjects at Level Three, where their 
strengths and interests allowed. An L1/L2LP co-ordinator was in place and support was 
provided to subject teachers to plan the programmes in their subject areas to ensure purposeful 
participation of students in lessons. The subject teachers should engage in developing their 
individual and collective subject planning to plan for and incorporate the learning outcomes of 
the various Priority Learning Unit (PLUs) linked to the learning outcomes of their subject 
specifications and units of learning.  

Managing the organisation   
 
The overall quality of school governance was very good. The board of management reflected a 

wide range of professional experience and expertise and was appropriately constituted. 
Meetings were informed by the wealth of experience of individual members and by very 
comprehensive reports from the principal and school personnel. Clear meeting agendas were 
used to guide discussions and decisions are reached on the basis of consensus.  
 
The work of the board included a clear focus on improving the school for students and staff, and 
on ensuring their safety and wellbeing. The members had a keen awareness of the proud 
tradition of the school and were very involved with the wider school community in the planning 
of the celebrations to mark the school's 50th anniversary. Together with senior leadership, the 
board promoted a positive school culture that was inclusive of all students, welcomed diversity 
and supported teaching, learning and assessment. 
 
The communication between the board and teachers was of a very high quality and almost all 
teachers agreed or strongly agreed that the board kept them informed of their leadership and 
management role. Communication with the parents and students was also very good. An 
annual report on the work of the school was provided and communicated to all stakeholders. 
 
The board worked to ensure that the needs of the school community were addressed and was 
committed to supporting teachers to engage in relevant CPD and post-graduate study, and to 
lead on various initiatives. Teachers spoke very highly of the support they received, and in their 
responses to the surveys carried out during the evaluation, all teachers agreed that there was a 
good atmosphere in the school and that it was well run.  

Leading School Development  
 
The school's improvement planning was driven by a culture of high expectations for both staff 
and students. The principal and other teachers used the SSE process very effectively to 
manage the school’s response to changing needs. SSE was well-embedded in the school, and 
a culture of reflection and evaluation was very evident. Those leading the SSE process, 
purposefully and very effectively ensured that actions implemented at whole-school and 
classroom levels led to measurable and identifiable improvements in learner outcomes and 
experiences. This work was co-ordinated by a post-holder with responsibility for SSE and the 
success of the work underway was very evident in the lessons observed during the evaluation.  
 
Considerable work had gone into updating and maintaining the school building to ensure a high-
quality and welcoming learning environment. It was very notable that the entire school building 
was maintained to a very high standard. The corridors, classrooms, toilet areas and outside 
areas were exceptionally clean and orderly. Students’ work, academic posters and very high-
quality artwork were displayed throughout the school. 
 
The school valued and supported partnership with parents as a means of supporting students’ 
learning and wellbeing. They built and maintained very constructive relationships with parents' 
which impacted positively on their children’s learning. The parent's association was recently re-
established following the pandemic. It will be important for the board of management and the 



principal to continue to facilitate and support the parents’ association to communicate and 
involve the wider parent body in their endeavours.  
 

Developing leadership capacity 

 

The senior leadership team encouraged and motivated individual staff, staff teams and working 
groups to lead developments in key areas, thus building leadership capacity. Teachers, with 
and without formal posts of responsibility, were encouraged and supported to take on 
leadership roles through being involved in various staff teams. A significant strength of the 
school was the culture of volunteerism to support the students and its overall work. 
 
The voluntary year-head teachers and the post of responsibility structure supported the senior 
leadership team in the day-to-day running of the school. The middle management team took 
responsibility for leading and managing a wide range of specific areas as identified by the 
schools’ post of responsibility review. Regular meeting of core groups and teams of teachers 
took place and ensured effective communication and collaboration.  

Newly appointed teachers were well supported by other teachers through an induction 
programme. The school regularly provided placements for student teachers. Engagement in the 
initial teacher education programmes provided valuable professional benefits for all involved, for 
example, through engagement with the Droichead programme. 

A wide range of leadership opportunities existed for students such as membership of the 
Students’ Council, mentors, sports’ captains, debating teams, Green Schools, Darkness into 
Light and various lunchtime clubs. It was commendable that students were represented on the 
Teaching and Learning and Wellbeing teams.  

 

3. Quality of support for students’ wellbeing 
 
The support provided for student wellbeing was exceptional. A high priority was placed on the 
creation of a positive school climate that was underpinned by respectful interactions, which were 
evidenced throughout the evaluation.  
 
Key protective factors were in place to minimise risk factors which were identified by the school 
as potentially negatively effecting student wellbeing. One of the risk factors identified was 
student attendance and engagement. As a result, an attendance officer was put in place to work 
with targeted students and their families and school designed initiatives were developed to 
support student engagement and enjoyment in learning.  
 
Students' enjoyment of learning, stemming from their sense of progress and achievement, was 
apparent in lessons, and also reported during student focus group meetings. Their active 
participation in learning activities also played a significant role in fostering an atmosphere of 
wellbeing in the school.   
 
A whole-school wellbeing policy was developed, and a wellbeing co-ordinator played a 
significant role in leading whole-school development, along with the student support team, the 
guidance counsellor, the chaplain, the special education team, year heads and class teachers.  
A very comprehensive Whole-school Guidance Plan was in place and detailed the significant 
level of supports available to students.  
 
The various support teams held regular meetings to discuss and implement strategies to 
support students. It was very effective practice that these teams were organised in a manner 
that allowed for clear communication and a co-ordinated approach. Both student and parent 
surveys indicated a positive atmosphere in the school, with students expressing that they felt 
safe and cared for.   
 
The school took considerable steps to assist students during transition periods, with a focus on 
those starting their first year. The mentoring program, where sixth-year students provided 
guidance and support to new students, proved to be very effective. Students appreciated the 



broad curriculum, the chance to explore different subjects, and the wide variety of co-curricular 
and extra-curricular activities available to them. They viewed these features as clear evidence of 
the school's dedication to creating a positive and enriching school experience. 

On a day-to day basis, year heads and class teachers played an effective role in the positive 
promotion of student wellbeing. The Guidance Counsellor provided advice for students through 
individual support and guidance related modules were planned for and delivered in junior cycle. 
Guidance was timetabled formally in TY, with one-to-one support available to fifth- and sixth-
year students together with classes provided on a modular basis. The absence of a timetabled 
lesson in fifth and/or sixth year should be kept under review. 

There was a wide range of co-curricular and extra-curricular activities organised through the 
generous commitment of many staff members. Students praised the dedication of teaching staff 
and spoke very warmly in relation to the rapport teachers developed with them and the support 
they gave them. 

The school has extensive facilities for sport including pitches, a recently refurbished sports’ hall 
and a very well developed and maintained fitness suite. The school has a proud tradition of 

involvement and success in Gaelic games, most notably winning the Senior Boys’ Munster and 

All-Ireland football finals and the Junior Girls’ Munster football title. These sporting successes 
created much celebration not only in the school but in the wider communities. Students could 

choose to engage in a wide range of other team and individual sports as well as other activities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



The Inspectorate’s Quality Continuum 
Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 

  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 
 

SCHOOL RESPONSE TO THE REPORT 
 

Submitted by the Board of Management 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Part A Observations on the content of the inspection report      

 
The Board of Management is very pleased with the findings of the WSE_MLL and notes the 
hugely positive conclusions identified. In particular it notes;  

 The quality of teaching and learning was very good with many examples of excellent 

lessons and practice observed. 

 The overall quality of school leadership and management was excellent.  

 The principal and deputy principal formed an excellent senior leadership team and 

provided exemplary leadership of teaching and learning. 

 The school's improvement planning was driven by a culture of high expectations of both 

staff and students.  

 The school’s SSE process purposefully, and very effectively, ensured that actions 

implemented at whole- school and classroom levels, led to measurable and identifiable 

improvements in learner outcomes and experiences. 

 Teachers were encouraged and supported to take leadership roles and a wide range of 

leadership opportunities existed for students. 

 The support provided for student wellbeing was exceptional whereby a high priority was 

placed on the creation of a positive school culture that was underpinned by respectful 

interactions.  

 

 

Part B   Follow-up actions planned or undertaken since the completion of the inspection 
activity to implement the findings and recommendations of the inspection.           

The Board appreciates the relevance of the recommendations from the Inspectorate and 
intends to implement the suggested improvements in the next school year.  
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