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1. Introduction

This policy document aims to outline the form that additional education support for students with
Additional Educational Needs (AEN) takes in the School and the philosophy, which underpins it.
This philosophy is outlined in Tarbert Comprehensive’s Additional Educational Needs Mission
Statement which states:

All pupils have a right to the education which is appropriate to them as individuals. We want our
pupils to feel that they are a valued part of our school community. As far as possible it is our aim to
minimise the difficulties that children may experience. We are dedicated to helping each student
to achieve his/her individual potential. The provision of a quality system of learning support and
an inclusive curriculum is integral to this commitment. We take into account the different
backgrounds, experiences, interests and strengths that influence the way in which students learn
when we plan our approaches to teaching and learning throughout the School.

Tarbert Comprehensive recognises that parents/guardians are the primary educators of their
children and it is through co-operation between parents and the School that this Mission
Statement can be realised.

This policy document was drawn up in consultation with Board of Management, Principal, Deputy
Principal, Subject Teachers and Additional Educational Support Team, Parents and Students of
Tarbert Comprehensive. It has been updated in line with national policy so as to keep the information
as current and relevant as possible.

2. Rationale
The rationale for this policy is based on the principles laid out in the EPSEN Act 2004 which state that
“People with SEN shall have the same right to avail of and benefit from, appropriate education as do
their peers,”

The policy is written in the context of the various pieces of legislation including

e The Education Act {1998)

e The Education Welfare Act {2000)

e The Equal Status Act {2000)

e The Education for Persons with Disabilities Bill {2003)

e The Equality Act {2004)

e The Data Protection Acts {1988, 1998,2003 and 20I8)

e The Freedom of Education Acts {1997 and 2003)

e The Education of Persons with Special Educational Needs Act {2004)

This policy is drafted in the context of:

e  DESCircular Letters

e Guidelines for Post Primary School supporting young people with Special Educational Needs in
Mainstream Classes.

e The guidelines published by the NCSE

e The guidelines on the Individual Education Plan Process 2006

e The Guidelines on the Continuum of Support for Post-Primary Schools (NEPS).

e The guidelines published by the Special Educational Needs Support Service (SESS)

3. Definition

In the Education for Persons with Special Educational Needs Act (2004) the term “special
educational needs” is defined as:
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‘a restriction in the capacity of the person to participate in and benefit from education on account
of an enduring physical, sensory, mental health or learning disability or any other condition which
results in a person learning differently from a person without that condition...”

(Government of Ireland, 2004b, Section )

At Tarbert Comprehensive School, we recognise that the term traditionally known as ‘Special
Educational Needs’ may also be referred to as ‘Additional Educational Needs.” As a School, we have
chosen to adopt the term Additional Educational Needs (AEN) in our policies and practices to reflect
our commitment to an inclusive and supportive approach.

To date, the school has provided for the following categories of students with Special Educational
Needs:

* Borderline/ Mild/Moderate General Learning Disability

* Emotional / Behavioural Difficulties—Attention Deficit Disorder (ADD),
¢ Attention deficit hyperactivity disorder (ADHD).

e Specific Learning Difficulty

¢ Physical disabilities

¢ Mild Speech and Language Disorders

» Sensory Difficulties (hearing & visual impairments)

® ESOL students (English for students of other languages)

e Autism / Autistic Spectrum Disorder

¢ Down’s Syndrome

In addition to these categories we understand that under circular 08/02 the following categories of
AEN exist also:
e Severe / Profound General Learning Disability

4. School Setting

Tarbert Comprehensive School is a stand-alone mainstream co-educational second level school
situated in a wide catchment area of rural north Kerry and west Limerick. The School has a current
enrolment of 542 students (2024/2025).

The Schools physical infrastructure consists of a single storey building with ramps where
appropriate, 38 classrooms including 2 resource rooms, 1 sensory room, 2 toilets with wheelchair
access, 2 woodwork rooms, 2 metal work rooms, an art room, 3 science labs, 2 home-economic
rooms, library, DCG room, 3 computer rooms and a large PE Hall including a fitness suite

The following programmes are offered in the School:
e Junior Certificate & Junior Cycle (JC & JCSA)
e Transition Year (TY)
e Leaving Certificate
e Leaving Certificate Applied (LCA)
e Leaving Certificate Vocational Programme (LCVP)
e Learning Initiative North Kerry (LINK)
e Level1 &2 Learning Programmes (when the need arises)

4.1. Inclusion

Tarbert Comprehensive School welcomes pupils with Additional Educational Needs (AEN) and in line
with the EPSEN Act 2004 recognises “the need to provide education of people with such needs shall
wherever possible take place in an inclusive environment.”

We aim to provide an inclusive School culture ensuring that, to the greatest extent possible,
learners can be present, participate, achieve and be supported in mainstream education settings.
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The purpose of this policy is to provide practical guidance for teachers and parents on the provision
of effective learning support to pupils experiencing low achievement and/ or learning difficulties.
Also to fulfil our obligations under the Education Act 1998, Equal Status Act 2004, Education Welfare
Act 2000 the EPSEN Act 2004 and the Disability Act 2005 to enable children with additional
educational needs to join in the normal activities of the school along with all other children.

4.2 Enrolment

The School aims to meet the needs of any child whom the parent wishes to register at the School as
long as a place is available and the admission criteria are fulfilled. Parents are required to notify the
School of their child’s additional needs in advance of enrolment. The Board of Management will
request a copy of the child’s medical or psychological report. No child can be refused admission
solely on the grounds that he/she has additional needs except where the provision required is
incompatible with that available in our School.

5. Aims of the Policy
Through the implementation of this policy we strive to:
e Optimise the teaching and learning process in order to enable pupils with
additional needs achieve to their potential.

e Provide supplementary teaching and additional support in literacy and numeracy
e Develop positive self-esteem and positive attitudes to School and learning

e Foster a sense of belonging and connectedness to the School community for all students
regardless of their ability

e Enable pupils to monitor their own learning and become independent learners
e Enhance basic skills and learning strategies to a level which enables pupils to participate in
the full curriculum

e Expose students to stimulating learning experiences so that School is enjoyed and valued

e Develop a collaborative approach with parents/guardians in order that their
knowledge, views and experience can assist us in assessing and providing for their
children

e Involve parents in the support of their child’s education

e Promote cooperation among teachers and the AEN support team in the implementation of
the learning support policy

e Ensure that all staff are aware of their responsibilities towards children with additional
needs and are able to exercise these responsibilities

e Monitor our effectiveness in achieving the above aims
e Create an awareness amongst all stakeholders on how effective AEN provision is organised
within the School

6. Change in allocating special teaching supports

The National Council for Special Education (NCSE) Report Delivery for Pupils with Special
Educational Needs (NCSE 2014), highlighted a number of shortcomings associated with the
system for allocating special education teaching resources to all schools. On this basis, the NCSE
recommended a revised allocation model. Following successful piloting in forty-seven primary and
post-primary schools during the 2015-2016 school years, the Department decided to introduce
a revised allocation model for all mainstream schools with effect from September 2017. Special
Education Circular 0013/2017 provides full details on the revised Special Education Teaching
Allocation.
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6.1 The main features of the revised model for allocating special education teaching
supports

Under the revised model, the Department provides special education teaching supports directly to
schools based on their educational profiles (including a baseline component). A key principle
underpinning this revised model is that all pupils, irrespective of additional educational needs, are
welcomed and enabled to enrol in their local schools. In addition, a fundamental objective is that
additional education teaching resources are utilised in the optimum manner to improve learning
experiences and educational outcomes for pupils with additional educational needs.

6.2 Implementation of the Revised Allocation Model

The following principles are used by Tarbert Comprehensive School to guide the implementation of
the revised model for allocating additional education teaching supports. They form a whole-school
approach to provision for pupils with additional educational needs in our School.

Principles to guide the Implementation Process:

e Resources provided to support pupils with additional educational needs are used to
facilitate the development of truly inclusive schools.

e Supports provided to pupils with additional educational needs are based on identified
needs and are informed by regular reviews of progress (in consultation with parents and
pupils) as outlined in the Continuum of Support Guidelines.

e The subject teacher has primary responsibility for the progress and care of all pupilsin
the classroom, including pupils with additional educational needs.

e Additional education teaching supports provided to schools are used solely for the support
of pupils with identified additional educational needs, including those pupils for whom
English is an Additional Language (EAL).

e Pupils with the greatest levels of need have access to the greatest level of support, and
whenever possible, these pupils are supported by teachers with relevant expertise who can
provide continuity of support

e The School establishes and maintains a core team of teachers to meet the needs of pupils
with additional educational needs. All members have the necessary experience and access
to continuing professional development to support the diverse needs of pupils with
additional educational needs.

6.3. The process to support pupils with Additional Educational Needs (AEN)

Tarbert Comprehensive uses the Continuum of Support framework set out by the Department of
Education to assist in identifying and responding to pupils’ needs. This framework recognises that
additional educational needs occur along a continuum, ranging from mild to severe, and from
transient to long term, and that pupils require different levels of support depending on their
identified educational needs. Using this framework helps to ensure that interventions are
incremental, moving from class-based interventions to more intensive and individualised support,
and that they are informed by careful monitoring of progress.

The Continuum of Support enables schools to identify and respond to needs in a flexible way. This
means that needs can be responded to as early as possible. Of course, the principle that pupils
with the greatest level of need have access to the greatest levels of support is of primary
importance. This approach is also supported by information and engagement with external
professionals, as required.

The Continuum of Support suggests the following levels of support:
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6.4 The Problem —Solving Process
At Tarbert Comprehensive School the problem-solving process is used to identify, support, monitor and
review Additional Educational Needs (AEN) when concerns arise about a student’s learning, wellbeing
or social-emotional development. This process aligns with the Continuum of Support and ensures that
interventions are tailored to each student’s strengths, needs and level of required support. The process
follows four clear steps:
I. Identification

I. Assessment

Il Intervention

Iv. Review

Subject Teacher’s Role — Classroom Support for All
The subject teacher is responsible for the teaching, learning and assessment of all students in their
classroom. Classroom Support for All is the first stage in addressing concerns about a student’s
progress or wellbeing. At this stage:
e The subject teacher identifies and records any concerns during their normal lesson planning.
e Adjustments to teaching strategies and learning approaches are made as part of everyday
practice.
e If the student continues to experience challenges, additional support may be considered.

Targeted Support — School Support for Some
If a student requires more focused support, a collaborative approach is taken involving subject
teachers, the AEN Support Team, parents/guardians and the student. At this level:
e Targeted interventions are introduced, such as small-group teaching or in-class support
through team teaching.
e A Student Support Plan is developed to set clear and achievable goals based on the student’s
specific needs.
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Intensive Support — School Support Plus for Few
For students with significant and enduring additional needs or for those who have not responded to
earlier interventions, more individualised support is required. At this stage:
e Student Support Plans are highly tailored to reflect the student’s strengths, interests, and
priority needs.
e Interventions are closely targeted, with ongoing monitoring and detailed recording of progress.
e Support may include individualised teaching, small-group work or intensive in-class assistance.

The Student Support Plan at all levels ensures that targets are:
e Specific
¢ Measurable
e Achievable
¢ Realistic
e Time-bound (SMART)

By following this structured approach, the School ensures that every student receives the appropriate
level of support to help them thrive and achieve their full potential.

7.Model of organisation

Tarbert Comprehensive School organises its classes in a mixed ability setting. Each First Year group is
formed with a deliberate mix of all ability ranges. Classes are taught as a homogenous unit for each
subject, from First to Third Year. The School does however, bear in mind that some subject do not
lend themselves to being taught as mixed ability and may have different requirements depending on
the syllabus being taught. This can result in some classes within a small number of subject areas
being banded. This applies principally to Mathematics and Irish, particularly in Second and Third Year.

7.1 Identification Procedures

An important role of the AEN support team is to establish the procedures necessary for the
preliminary screening of pupils and subsequent selection of pupils for more detailed diagnostic
assessment. Central to this process is the subject teacher and the parent.

7.2 School based identification

A subject teacher, class teacher and/or Year Head can refer any student they are concerned about to
the AEN support team. Referral forms are shared to all staff on the Google Drive.

Any referral made by a subject teacher, class teacher or Year Head must be forwarded to the relevant
AEN Coordinator who will then begin a more in-depth assessment.

The Second stage of School based identification process is to form a profile of the student. Thisis a
process of formal and informal assessment to be conducted by the Relevant AEN Coordinator.

Informal Assessment:

* Observations from subject teachers, class teachers or Year Head.
¢ Consultation with the pupil

¢ Consultation with parents.

e \/Sware reports.

Formal Assessment:

* Review of transfer information from Primary School

¢ Review of Incoming Assessments, in house exams and reports.
* Behavioural/Performance record if appropriate.

e CAT4/PPADE/WIAT3
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Following this profiling stage recommendations are made as to possible support. These

recommendations might include

¢ No need for further action.

¢ Needs for monitoring/support in mainstream setting.

¢ Additional support required e.g. literacy, numeracy, language and communication, social
interaction, emotional regulation, sensory and physical development.

¢ Referral to outside agencies

Allinformation / data gathered is recorded in the student’s file.
Parents are informed of recommendations and supports to be implemented by the relevant AEN
Coordinator

7.3 Parent Referral Process

When a parent notifies the Deputy Principal that a student is not benefiting from the regular
education programme provided by the School the Deputy Principal, with the parents’ approval,
initiates the administration of the preliminary screening process (as outlined above).

7.4 Model of AEN provision

Some students will be placed at School Support on entry to post-primary because their needs are
known and documented prior to transitioning to Tarbert Comprehensive School. For some students,
needs will emerge over time and typically, the student will have been at Support for ALL for some
time and it will have been found that a greater level of support is required.

Depending on the needs of the individual student the following approaches to support will be
considered:

e Team Teaching

e Support Teaching

e Inclusion of SNA in specific classes

e Small group withdrawal

e Individual withdrawal

e  Curricular reduction

e Priority Learning Units (PLUs)

e Level 1&2Learning Programmes (L2LPs)
e Leaving Certificate Applied

The period of intervention recommended to each student is dependent on the nature and extent of
their individual need. The duration of provision is reviewed at the end of every year. There are cases
where support is needed on a short-term basis, after which the student is in a position to
recommence with the regular curriculum. All decisions in this regard are discussed with
parents/guardians, subject teachers and student.

8. Student support Files

The Student Support File allows the school to track the student’s pathway through the Continuum of
Support —right from the start of the support process, and onwards, if necessary, through to the
School Support (for Some) and School Support Plus (for a Few) levels.

A student support file is opened for every student receiving support. When a student support

file is opened a member of the AEN support team or a resource teacher is assigned
responsibility for maintaining the file while supports are in place.
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8.1 Rationale

® The Student Support File allows the School to document progress and needs over time

e The Student Support File ensures continuity of support for a student, including transition from

primary to post-primary school

e The Student Support File may encourage parental collaboration and parental engagement in the
student’s learning

o The Student Support File assists schools in providing an appropriate level of support to students, in

line with their level of need

o The Student Support File keeps together all the information about the support of the student:

information gathered, plans and interventions, consultations and reviews

8.2 Student Support Plan
A student support plan is put in place for a student for whom support is recommended. The plan will
follow the problem solving model of intervention and assessment of the Continuum of Support.

Problem solving model of intervention and assessment:

The School Support Plan will be informed by a more systematic gathering of information about the
student, which may include:

* Intake screening

*  Collection of information from primary schools, including Student Passport
*  Teacher observation

* Teacher assessment

*  Learning Environment Checklist

*  Student Support Team involvement

+ Standardised tests of literacy/numeracy

*  Studentconsultation

*  Parental consultation
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Interventions will be planned to meet the needs the individual. This plan may mean inclusion with a
group of students with similar needs and therefore similar targets or the plan may be tailored to
meet the needs of an individual student. Indeed a student may have some group intervention, along
with some individual intervention.

A review of the interventions will be carried out by the person assigned responsibility for the
Support File.

9. Staff Roles and Responsibilities

In attempting to achieve the above changes the B.O.M., principal and staff will take all reasonable
steps within the limits of the resources available to fulfil the requirements outlined in this policy
document and the ‘Learning Support Guidelines’ 2000.

9.1 Board of Management (B.0.M.)

The B.O.M. will fulfil its statutory duties towards pupils with additional needs. It will ensure that the
provision required is an integral part of the School development plan. Board members will be
knowledgeable about the School’s additional educational needs provision, additional education
teaching resources, funding, equipment and personnel and will ensure that additional education
teaching resources are used for their intended purpose.

9.2 Principal and Deputy Principal
e The Principal assumes overall responsibility for the development and implementation of the
school’s policies and procedures relating to the inclusion of students with additional
educational needs.
e The Principal will keep the B.O.M. informed about the working of this policy.

e The Principal oversees a whole-school approach to assessment and screening to identify
needs and to guide the allocation of appropriate supports.

e The Principal has responsibility for processing applications for a Certificate of Exemption
from the study of Irish (see separate Irish Exemption Policy)

e The Principal ensures effective engagement with feeder primary schools to support the
transition of students with additional educational needs. The Principal & Deputy Principal
will liaise with National Schools to plan for the specific needs of children with additional
education needs on their transition to Second Level education.

e The Principal and Deputy Principal have overall responsibility for the timetabling and
allocation of AEN resource hours and other School supports.

e The Principal establishes a core AEN support team.

e The Principal ensures systems are in place for effective sharing of relevant
information on young people’s needs with all subject and additional education
teachers.

e The Principal encourages and facilitates additional education teachers to undertake
the Post-Graduate Diploma Programme of Continuing Professional Development for
Special Education Teachers

e The Deputy Principal collaborates with the core AEN support team to delegate roles
and responsibilities for the effective allocation of resources and timetabling, based
on identified needs across the Continuum of Support.

e The Deputy Principal will encourage and facilitate members of staff to participate in
continuing professional development of all teachers to help them meet the objectives of this
policy.

e The Deputy Principal will consult with the parents of children with additional needs in
planning the appropriate supports.

e In consultation with the AEN support team the Deputy Principal will liaise with and advise

SNAs with regard to supporting children with additional needs
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e The Deputy Principal will also liaise with external agencies such as the DES, NCCA, NCSE,
NEPS, SSSE, SLSS, CAMHS and the HSE to arrange for provision for pupils with special needs.

e The Deputy Principal has responsibility to make applications for assistive technologies and
adapted specialised furniture to the Department of Education and Skills.

9.3 Subject Teachers
e Subject teachers have primary responsibility for teaching, learning and assessment, for
all young people within their class groups, including those with additional educational
needs.

e Subject teachers will endeavor to create a classroom environment that facilitates the
wellbeing of all young people through their meaningful participation in learning in
mainstream classroom.

e Subject teachers will demonstrate flexibility in approaches to teaching, learning and
assessment to enhance the learning experiences and learning outcomes for all.

e Subject teachers communicates and collaborates with the AEN support team as
necessary, including seeking advice and/or assistance for facilitate inclusive practice
in their classroom.

e Subject teachers will also identify children who are experiencing difficulties and work
with the learning support teacher and parents to decide on the appropriate plan.

e Subject teachers contribute as appropriate to reviews of student progress in the
subject classroom and by collaborating with the members of the AEN support team
as required.

e Subject teachers contribute to development planning for young people with
additional needs through strategic planning at subject department level within the
school.

9.4 Additional Education Needs Support Team
The Principal has established a core team which has responsibility for the organisation, planning and
provision of additional education needs provision in the School. It includes the Deputy Principal, the
Additional Needs Coordinators, the Guidance Teacher, two resource or subject teachers and a Special
Needs Assistant (SNA). The team meets regularly and:
e Contributes to the development of an inclusive School culture, demonstrated through
ethos, values and inclusive School policies and practices.
e Promotes inclusive, whole School preventative and proactive teaching and learning
approaches with regular presentations at staff meetings
e Consults with class teachers on the identification of pupils who may need diagnostic
assessment, taking into account the pupils’ scores on an appropriate standardised screening
measure
e Coordinates information gathering, screening and testing
e Liaises with parents of each pupil who has been selected for diagnostic assessment in order
to discuss results and advise how the student can be supported at home.
e Contributes to transition planning for young people with additional education needs.
e Coordinates provision for students with additional educational needs
e Liaises and advise subject teachers in such areas as individual pupil assessment and
program planning, as well as teaching/learning strategies for pupils experiencing learning
difficulties
e Ensures that all young people identified with additional educational needs, who receive
additional teaching support, have their needs documented in a Student Support File
e Ensures that a Student Support Plan is developed and included in the Student Support File
e Distributes responsibility within the team for the development, implementation and review
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of Student Support Plans. Where more than one teacher is involved in providing the
additional teaching support, one additional education teacher takes the lead in the planning
process and in the coordination of supports for that young person.

Supports the communication of information regarding the young person’s additional
educational needs to relevant staff through updates at staff meetings and VSware.
Processes applications for Reasonable Accommodations for State Exams

Advises on Reasonable accommodations for In-house exams and inform students of
accommodations to be given during such exams

Applies for assistive technology for students where appropriate

Contributes to decision-making regarding the purchase of learning resources, books and
materials to be made available to pupils with learning difficulties in their mainstream
classrooms, in the school library and in the learning support room.

Liaises with and advise SNA’s with regard to supporting children with additional needs.
Liaises with external agencies including NEPS, SENO, NCSE, SESS etc.

Maintains lists of pupils receiving supplementary teaching and in receipt of additional
education support

Oversees the records of all children with AEN and store copies of all assessments and
support files

9.5 Additional Education Needs Teacher
The AEN Teacher:

¢ Provides additional teaching support to young people attending mainstream classes who have been
identified as having additional educational needs.

¢ Isinvolved in the development of student support files

¢ Formulates programmes of their own which using evidence informed teaching and learning approaches
support students with additional learning needs.

¢ Plans, as best practice suggests, for the effective implementation of specific measureable, achievable,
realisticand time bound (SMART) targets for students with additional education needs.

e Provides support across a variety of settings including in class, small groups and individual support.

e Worksin close collaboration and consultation with the AEN support team

e  Engagesin TPL to upskill and develop the knowledge, competencies and skills, required for high quality
provision of support for young people with additional education needs.

9.6 Role of Guidance Teacher

To be aware of students with assessed educational needs
To coordinate the School assessment of incoming First Years
To advise on appropriate subject and programme choice

To advise if a reduced curriculum is being considered
Toinvestigate and advise on appropriate Third Level options
To assistin the DARE process

Enable the student to continue learning in adult life

9.7 Role of Special Needs Assistants (SNASs)
The role of the SNA is to

Foster the participation of additional needs pupils in the social and academic process of the
school and enable pupils to become independent learners.

Work as part of the learning support team and the wider school community to promote an
inclusive curriculum and environment for children with additional needs.

Be available to work with other children in the school with additional needs
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e Work closely with the class teacher to develop a plan as how best to support an individual
child’s needs, for example, physical disability or attention deficit.

e Collaborate with the AEN support team and with parents to discuss the child’s social,
emotional and physical needs and to plan together on how to meet these needs in School.

e Report to the AEN team and parents on how the child is coping in school in terms of their
particular social, emotional or physical needs.

e Collaborate with the AEN Support Team in the development of a Student Support Plan for
each student in their care.

9.8 Role of the Chaplain
The Chaplain has a specific mission towards the spiritual care and faith development of the entire
School population.

10. Timetabling of Resource Provision

» Irish Exemptions
Students with additional educational needs who have an exemption from Irish may be timetabled for
Resource at this time (see separate Irish Exemption Policy). Please note -an exemption from the study
of Irish is not a prerequisite to accessing special education teaching support.

» Modern Language Waivers (Junior Cycle)
At Junior Cycle modern languages are facilitated on the timetable at the same time. Students who
are exempt from the study of modern language may attend resource or learning support at this
time.

»  Withdrawals
The AEN department may withdraw students from other subject areas in consultation with the
respective subject department and with parental permission. In some cases students with AEN may
be on a reduced curriculum in accordance with the nature of their educational needs.

» Level 1&2 Learning Programmes and Priority Learning Units (PLUs)
The Level 2 Learning Programmes (L2LPs) and qualification are targeted at a very specific group of
students who have general learning disabilities in the higher functioning moderate and low
functioning mild categories.
Priority Learning Units are units of L2LPs are for a small number of students who have difficulty
accessing some or all of the curriculum.
Students involved in L2LPs or PLUs will have timetables adapted to suit their needs.

» Senior Cycle
At Senior Cycle support is provided on a one to one, a small group basis or through cooperative

teaching depending on the needs of the students. Students who have been in receipt of extra
support at Junior Cycle will be carefully monitored and their needs addressed on a case by case
basis.

The Leaving Certificate Applied (LCA) is recommended for students whose learning needs would not
be met by the demands of the traditional Leaving Certificate. In instances where a AEN student
chooses LCA it generally accepted that the curriculum itself supports the student but where it is
apparent that additional support is necessary for a AEN student, this will be reviewed on an
individual basis.
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11. Record Keeping Procedures and Sharing of Information

Copies of Educational Assessment Reports and Medical Reports are entrusted to the Deputy
Principal and the Special Needs Coordinator and are stored securely in two separate locations - the
Deputy Principal’s office and the Resource Room. These are confidential documents and are not
disseminated to other staff members.

A brief summary of the special educational needs of each child is available for teachers on the VS
Ware system. CAT 4 results and literacy and numeracy results for all students are also available on
the VS Ware system. Copies of Student Support Files are also securely kept on the School’s Google
Drive. These summaries and results are for consultation only and are not to be printed or copied.
Any further clarification that is needed will be provided by the Special needs Coordinator.
Teachers are made aware of individual student needs at the Staff Briefing at the beginning of the
academic year and updates are provided where it is deemed necessary at subsequent staff
meetings.

11.1 Reporting Procedures

Parents are informed of student progress through report cards, parent teacher meetings and
individual correspondence from Resource or learning support teachers.

Learning support and subject teachers meet informally to discuss the progress of the students.

11.2 Procedures for application for Reasonable Accommodations in Certificate
Examinations {RACE)

The Learning Support Coordinator is responsible for processing the applications for Reasonable
Accommodations and strict criteria and guidelines set out by the department of education must be
adhered to. Parents and students will be informed of the outcome of the application.

11.3 Procedures for the application for exemption from the study of Irish

Exempting a student from the study of Irish will be considered only in exceptional circumstances,
by the Principal. Parents/Guardians may request an exemption from the study of Irish process to
be initiated. Where the student has reached the age of 18 years, he/she may also initiate the
application process {see separate Irish Exemption Policy).

11.4 Parental concerns

If a parent has a concern about the special educational provision made, then they should in the first
instance make an appointment to speak to the learning support teacher or resource teacher. The
concern will be investigated and dealt with as early as possible. If the matter is not resolved to the
parent’s satisfaction then the matter proceeds should be referred to the Deputy Principal.

11.5 Monitoring and Reviewing of Policy

This policy will be reviewed in 202I, and at regular intervals after that.

The Board of Management and the Principal will ensure that additional needs provision is an
integral part of school improvement planning.

11.6 Ratification and Communication

This policy was ratified by the Board of Management of Tarbert Comprehensive School, initially at a
meeting on 11/12/2018, revised on 01/10/2010 (in light of the DES Irish exemption circular)
and it will be reviewed in December 2021.

Parents may obtain a copy of this policy on the school website and the policy is available to be
viewed at the School.
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