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Ta an tuairisc seo scriofa i nGaeilge. Ta aistriuchan Béarla den tuairisc ar fail ag deireadh na
tuairisce.

This report is written in Irish. An English translation of the report is provided at the end of the
report

Cad is cigireacht abhair ann?

Tugtar tuairisc ar chailiocht na hoibre i réimsi aonair curaclaim laistigh de scoil le linn
cigireachtai abhair. Dearbhaitear dea-chleachtas iontu agus tugtar moltai iontu, de réir mar is
cui, chun cuidiu le forbairt bhreise ar an abhar sa scoil.

Tugadh deis do bhord bainistiochta na scoile ar a thuairim a 1éirid ar thorthai agus ar mholtai na
tuairisce i scribhinn, agus beidh freagra an bhoird ar fail san aguisin ata leis an tuairisc seo.

Conas an tuairisc seo a léamh
Le linn na cigireachta seo, rinne an cigire (na cigiri) meastbireacht ar fhoghlaim agus ar
theagasc na Gaeilge faoi na ceannteidil seo a leanas:

1.
2.
3.

Teagasc, foghlaim agus measunu

Solathar an abhair agus tacaiocht scoile uile

Pleanail agus ullmhtchan

Tugann na cigiri cur sios ar an gcailiocht a bhaineann le gach ceann de na réimsi sin agus iad
ag baint Usaid as contanam cailiochta na Cigireachta a thaispeantar ar leathanach deiridh na
tuairisce seo. Solathraitear leis an gcontanam cailiochta samplai den teanga a usaideann cigiri
agus iad ag déanamh meastéireachta agus ag cur sios ar chailiocht sholathar na scoile i ngach
réimse.

San aireamh sa tuairisc cigireachta abhair seo ta leathanach sothuigthe do scoléiri lena dtugtar
eolas do na paisti/daoine éga i do scoil faoin gcigireacht a tharla le déanai. Déantar achoimre
ann ar chuid de na priomhthorthai agus na priomh-mholtai déibh

Gniomhaiochtai na scoile chun leanai a chumhdach agus
chun bulaiocht a chosc agus dul i ngleic léi

Le linn chuairt na cigireachta, rinneadh na seicedlacha seo a leanas maidir le nésanna
imeachta um chosaint leanai agus gnasanna frithbhulaiochta:

Cosaint Leanai

Bi Cinealta

1.

T& ainm an Duine Idirchaidrimh Ainmnithe
(DIA) agus an Raiteas um Chumhdach
Leanai ar taispeaint go feicealach in aice
le priomhdhoras na scoile / sa limistéar
failtithe. | ndiaidh don scoil noésanna
imeachta nuashonraithe 2025 a ghlacadh,
ni mér freisin leagan atd oirinach do
scolairi, ina dtugtar ainm an DIA, a chur ar
taispedint le hais an Raitis um
Chumhdach Leanai.

Ta raiteas um chumhdach leanai na
scoile faofa ag an mbord agus ta
athbhreithnil bliantuil agus measunu
riosca mar chuid den réiteas.

Bhi a fhios ag na muinteoiri go léir ar
tugadh cuairt orthu cén duine ar cheart
dul chuige/chuici da mbeadh abhar imni
maidir le cosaint leanai acu.

1.

Té polasai frithbhulaiochta forbartha ag
an scoil ag usaid Aguisin A de Bi
Cinealta, déantar € a athbhreithnit gach
bliain (nd nios minice mas ga) agus san
aireamh ann ta leagan ata oiriinach do
scolairi/dhaltai ata ar taispeaint in ait ar
féidir le scolairi/daltai agus pobal na
scoile é a fheicedil.
Té& polasai reatha frithbhulaiochta na
scoile foilsithe ar a laithrean gréasain
agus/né ta fail go héasca air do bhaill an
bhoird bainistiochta, do mhuinteoiri, do
bhaill foirne, do thuismitheoiri agus do
dhaltai/scolairi.
Ta taifead i miontuairisci an bhoird
bainistiochta go gcuireann an
priomhoide uasdati ar fail don bhord ag
gach gnathchruinnia den bhord a
shasaionn riachtanais Bi Cineélta.

Chombhlion an scoil na riachtanais maidir le gach ceann de na seicealacha thuas.




Cigireacht Abhair

Datai na cigireachta

09/12/2025 - 11/12/2025

Na gniomhaiochtai cigireachta ar tugadh
fathu

e Athbhreithniu ar chaipéisi dbhartha

e Plé leis an bpriomhoide agus leis na
muinteoiri Gaeilge

e Caidreamh le scolairi, fécasghripai san
aireamh

e Breathnu ar theagasc agus foghlaim le linn
cuig thréimhse ranga

e Athbhreithniu ar obair na scolairi

¢ Aiseolas don phriomhoide, don
phriomhoide tanaisteach agus do na
muinteoiri Gaeilge.

Comhthéacs na scoile

Feidhmionn Scoil Chuimsitheach Thairbirt faoi choimirce an Aire Oideachais agus Oige, le
hEaspag Chiarrai mar iontaobhai reiliginach. Solathraionn an scoil na clair churaclaim seo a
leanas: an tSraith Shéisearach, An Idirbhliain (roghnach), An Ardteistiméireacht (bhunaithe),
Gairmchlar na hArdteistiméireachta agus an Ardteistiméireacht Fheidhmeach. Bhi 546 scolaire
ionrollaithe sa scaoil, idir chailini agus bhuachailli. Seisear muinteoiri a bhi ag gabhail do
theagasc na Gaeilge, le beirt mhuinteoiri nua-chailithe san aireamh. Bhi dioltine 6 staidéar na
Gaeilge ag 16% den diorma iomlan scolairi.

Achoimre ar na priomhchinnti agus moltai

Cinnti

Bhi céiliocht an teagaisc, na foghlama agus an mheasunaithe go maith ar an iomlan.
B’iomai deis a fuair scolairi ar a bheith pairteach i ngniomhaiochtai cumarsaide le linn

ceachtanna.

Sa bhfécasghrupa, thuairiscigh scolairi ar an gcumas agus misneach a bhi & gcothti ag a

gcuid muinteoiri Gaeilge iontu.

Bhain cailiocht an-mhaith leis an tacaiocht scoile uile agus solathar don abhar: laidreacht
faoi leith ab ea an cheannaireacht don fhoghlaim agus don teagasc.

Bhi an chomhphleanail roinne agus an t-ullmhichan i gcoitinne ar ardchaighdean.
Cleachtoiri machnamhacha a bhi sna muinteoiri a ghniomhaigh go praiticiuil ar réimsi

forbartha a rachadh chun leasa na scolairi.

Moltai

Mar thaca le sealbhu ghnéithe nua den teanga, is ga do mhuinteoiri breis deiseanna a
chruthu do scolairi ar na focail agus frasai nua a eascraionn as obair an cheachta a

ionramhail.

| bhfianaise chompord ginearalta na scolairi le hisaid na teanga, ba cheart do mhuinteoiri
oiread Usaid agus is féidir a bhaint as an nGaeilge labhartha le linn ceachtanna.

¢ Ar mhaithe leis an dul chun cinn in innidlacht teanga na scoldiri, is ga do mhuinteoiri
ceachtanna a phleanail ar an mbonn go méadoéidh an dushlan teanga de réir mar a
ghabhann scolairi tri shraith de ghniomhaiochtai.




Mionchinnti agus moltai

1. Teagasc, foghlaim agus measunu

¢ Bhi cailiocht an teagaisc, na foghlama agus an mheasunaithe go maith ar an iomlan. Bhi
éagsulacht sa chailiocht thar na ceachtanna.

¢ Den chuid ba mhé, bhi scolairi ar a gcompord le haséid na Gaeilge. Lean a bhformhér
treoracha agus minithe na muinteoiri gan méran str6. Uaireanta, bhi sé de n6s ag scolairi
Gaeilge a labhairt lena chéile da ndeoin féin. Thuairisicigh scolairi sa bhfécasghripa ar an
gcumas agus misneach a bhi &4 gcothu ag a gcuid muinteoiri iontu.

e Chuir baulacht na scolairi leis an teanga go moér le timpeallacht foghlama go leor
ceachtanna. Moltar go dtégfai air seo tri na scolairi uile a spreagadh agus a chumasu chun
an Ghaeilge a labhairt lena chéile, go héirithe nuair a bhionn siad i mbun tascanna
idirghniomhacha sa rang.

¢ Tugadh suntas do thorthai na foghlama sna casanna ina ndeachaigh scolairi i ngleic go
misniuil le dashlan na foghlama. Sna ceachtanna seo, d’éirigh le scolairi tarraingt ar
réamheolas, né breith ar rudai a muineadh le linn an cheachta, chun an t-eolas a bhi de
dhith a sholathar. Bunus laidir a bhi anseo d’thorbairt scileanna cruthaitheacha na scolairi
agus ba cheart breis deiseanna ar cheapadoéireacht agus ar chumadh a sholathar.

o Bhi sprioc shoiléir ag na ceachtanna ar fad, a chuir muinteoiri in idl i bhfoirm intinni foghama.
Ba léir do na scolairi 6 thus go raibh sé i gceist go dtogfaidis ar a leibhéal innitlachta tri
théamai, n6 téacsanna liteartha, a ionramhail. Amanta, cé gur Usaideadh gniomhaiocht
tosaigh chun réamheolas na scolairi a thabhairt chun cuimhne, ni raibh an t-éileamh teanga
gilitheach go leor.

¢ B’éifeachtai an fhoghlaim nuair a tharraing muinteoiri ar a dtaithi ar na botdin né na bearnai
ba chomadnta in obair scolairi. | gcas amhain, ag staideanna airithe den cheacht, cuireadh
treoir an-soiléir ar scoldiri agus roinneadh straitéisi a chabhrédh leo earraidi airithe a
sheachaint.

e B’iomai deis a fuair scolairi ar a bheith pairteach i ngniomhaiochtai cumarsaide agus rinne
na muinteoiri monatéireacht ar a gcuid rannphairtiochta, ag tabhairt cinaimh agus comhairle
nuair ba gha. Ar mhaithe le féinfheasacht na scolairi a fhorbairt, b’fhiu a dtuiscint ar chritéir
ratha ghniomhaiochtai a chinntit leo roimh ré: thabharfadh sé fécas déibh nuair a bheadh
cinnti le déanamh acu agus chabhrédh sé leo gniomhu ar an aiseolas 6 bhéal. Ina theannta
seo, ba chéir do mhuinteoiri na pointi aiseolais is mo suntais a éirionn as a gcuid
monatoireachta a roinnt leis an rang-ghrupa agus a Iéirii doibh conas gniomhu ar an eolas
seo.

e Bhain scoldiri leas as acmhainni digiteachta chun bri focal a fhiosrd n6 chun leagan Gaeilge
a lorg. Cé gur thacaigh seo le forbairt na foghlama féinriair, amanna, bhi scolairi r6-spleach
ar an bhfocléir. Ba cheart go muinfi déibh conas straitéisi dichddaithe a Usaid chun buille
faoi thuairim a thabhairt agus, conas iad féin a chur in ial le malairt focal.

e Chuir uséaid samplai dilse den teanga bheo é mheain dhigiteacha Uire in eispéiris foghlama
airithe. B’thil go mor breis leasa a bhaint as abhar mar seo chun foghlaim na teanga a chur
chun cinn: ba mhaith an ni é tascanna briocha a dhearadh ina mbionn ar scolairi
priomhtheachtaireachtai a bhaint as na téacsanna seo né, an téacs a usaid mar
spreagthach do labhairt né scriobh na teanga. Ba choir do mhdinteoiri freisin aird scolairi a
dhiria ar fhocléir agus frasai nua a chloistear agus a léitear, agus am cui a thabhairt da n-
ionramhail agus da n-Usaid i gcomhthéacsanna difritla le go sealbhéfai iad.

e Tugadh suntas do chriochnulacht an ullmhichain 6 thaobh réiteach acmhainni de. |
ndearadh chéimeanna na gceachtanna, bhi sé de run ag gach muinteoir go ndéanfadh
scolairi cleachtadh ar scileanna cumarsaide difridla thar shraith de ghniomhaiochtai a bhi
nasctha go téamuil. B’fhearr an cleachtas sna casanna inar mhéadaigh éileamh teanga na
ngniomhaiochtai de réir mar a ghluais an cheacht ar aghaidh. Sna casanna seo, ba leor an
dul chun cinn a rinne scolairi i rith an cheachta chun tabhairt go neamhspleach faoi thasc
baile a bhi téagartha go maith. | gcasanna eile afach, bhi bearna mhér idir éileamh teanga
na dtascanna ranga agus an tasc baile.



2. Solathar an abhair agus tacaiocht scoile uile

Bhain céiliocht an-mhaith leis an tacaiocht scoile uile agus solathar don abhar: laidreacht
faoi leith ab ea an cheannaireacht don fhoghlaim agus don teagasc.

Ranganna ilchumais a bhi sa chéad bhliain, sa dara bliain agus san idirbhliain, socru a
chothaigh féinmhuinin na scolairi as a gcumas chun feabhais agus, a choimead an lion
scolairi a thug faoi scriduithe teistiméireachta ag an ardleibhéal follain.

Do ranganna Gaeilge na hidirbhliana, d’oibrigh na muinteoiri i gcomhphairt lena chéile chun
sraith de mhoduil naoi seachtaine, a raibh téamai faoi leith ag baint leo, a dhearadh agus a
sholathar. Thapaigh siad deiseanna leas a bhaint as na modhanna measunaithe nua. De réir
mar a fhorbréfar na moduil seo, bheifi ag suil leis gur dluithe an nasc a bheidh idir na
heispéiris foghlama agus na ceithre Ghné Scoldire a leagtar amach i Raiteas an Chlair
Idirbhliana (2024).

Spreag ardionchais na foirne ardbhainistiochta i dtaca le gairmidlacht na foirne teagaisc
muinteoiri chun cur go leaninach lena n-innidlachtai oideolaiochta. Anuas ar na himeachtai
oilina don bhfoireann uile, ghlac na muinteoiri Gaeilge pairt in imeachtai foghama a
chludaigh raon leathan téamai; muineadh na litriochta agus cleachtais ionchuimsitheacha
san aireamh. Meabhraiodh do roinnt muinteoiri a bheith airdeallach ar chailiocht agus ar
chruinneas na Gaeilge a bhi mar eiseamlair do scolairi.

Bhi tionchar an-dearfach ag an bhféinmheastbireacht scoile ar phroisis feabhsuchain na
roinne. Ghniomhaigh muinteoiri ar a mbreathndéireachtai féin agus ar aiseolas 6 scolairi.
Thapaigh siad deiseanna ar ghnéithe den gcleachtas ranga a phlé le ranna &bhair eile agus
rinne siad iarracht inmholta ar iad a oiriini do comhthéacs foghlama na Gaeilge. Aimsir na
cigireachta, bhi meabhairmhapai in Usaid sna ceachtanna Gaeilge mar chuid de chur chuige
scoile uile chun rannphairtiocht na scolairi sa phréiseas foghlama a neartd agus chun a
gcumas smaoineamh go criticidil ar na rudai a muineadh déibh a fhorbairt.

| measc na n-imeachtai a eagraiodh chun deiseanna a thabhairt do scolairi an Ghaeilge a
Usaid lasmuigh de cheachtanna Gaeilge, airiodh club 16in do scolairi sinsearacha chomh
maith le hécéidi spraoi a reachtaladh i gcomhphdirt le hiarbhunscoileanna eile. Ba dheas an
deis a thug turas lae go Gaeltacht Chorca Dhuibhe déibh oidhreacht agus saiocht liteartha
na teanga a bhlaiseadh

3. Pleanail agus ullmhuchan

Bhi an chomhphléanail roinne agus an t-ullmhichan i gcoitinne ar ardchaighdean.

Ba Iéir 6n bplean abhair gur cleachtdiri machnamhacha na muinteoiri Gaeilge, a
ghniomhaigh go praiticiuil agus go comhoibritheach ar réimsi forbartha.

Mar thoradh ar nésanna imeachta cumarsaide agus comhoibrithe a bhi an-éifeachtach, thug
gach muinteoir tosaiocht do chleachtais &irithe ar mhaithe le heispéireas foghlama na
scolairi a fheabhsu. Cé gur tagraiodh do na gniomhaiochtai seo i miontuairisci chruinnithe,
aithniodh scoéip chun an tionchar a bhi acu ar rannphairtiocht agus ar ghnéthachtail na
scolairi a chlaru ionas go bhféadfai é a chur san aireamh i ndearadh éispéireas foghlama
amach anseo. Go sonrach, b’fhiu cuntas a choimead ar chuir chuige éifeachtacha
d’'ionramhail téacsanna liteartha. Ba mhaith an smaoineamh leis é taifead a choimead ar na
pointi cruinnis ba larnai nuair a bhi téamai éagsula faoi chaibidil, in ait a bheith ag iarraidh
lion mor rialacha gramadai a chludach laistigh d’achar gearr ama.

Thacaigh na scéimeanna oibre le cur chuige comhthaite, go hairithe sna bliainghrupai
soOisearacha. De réir mar a fhorbréfar cleachtais phleanala na roinne, ba cheart 1éargas nios
follasai a thabhairt sna scéimeanna oibre sodisearacha ar na mérécaidi measunaithe ata
beartaithe do dheireadh aonaid.

Pléadh dréachtchinnti agus dréachtmholtai na meastéireachta seo leis an bpriomhoide, leis an
bpriomhoide tanaisteach agus leis na muinteoiri Gaeilge ag deireadh na meastdireachta.



Le haghaigh scolairi
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Department of Education

and Youth foghlama sa
Data na cigireachta:

Rinneadh cigireacht dbhair i do scoil. Rinne an cigire
breathnédireacht ar roinnt ceachtanna agus cursai a
phlé leis an bpriomhoide agus leis na muinteoiri.
Chas an cigire le grupa scolairi chun labhairt leo
faoina gcuid foghlama sa Ghaeilge.

Cérbh iad priomhtheachtaireachtai na cigireachta?

e Bhi cailiocht an teagaisc, na foghlama agus an
mheasunaithe go maith ar an iomlan.
Fuair scolairi go leor seansanna oibriu lena chéile
i rith ceachtanna.
Sa bhfécasghrupa, d’aontaigh na scolairi ar fad go
raibh feabhas tagtha ar a gcuid Gaeilge 6 thosaigh
siad sa scoil.

Cad a mhol an cigire chun an teagasc agus an fhoghlaim a
fheabhsu?

e Moladh do mhuinteoiri a gcuid scolairi a spreagadh
chun nios mo6 Gaeilge a Usdid leo agus lena chéile
sa rang.

Go raibh maith agat as an am a ghlacadh chun an leathanach seo a
Iéamh. Gabhtar buiochas ar leith leis na scolairi a ghlac pairt sa
ghrapa fécais.




Aguisin

Freagra na Scoile ar an Tuairisc

Ar na chur isteach ag an Bord Bainistiochta

Cuid A: Tuairimi ar abhar na tuairisce scoile

Tugann Bord Bainistiochta Scoil Chuimsitheach an Tairbhirt suntas do chinnti an-dearfacha na
tuarascala seo agus aithnionn an Bord an chailiocht dhearfach a bhaineann le teagasc,
foghlaim agus measunu na Gaeilge ina iomlaine. Tugann an Bord aird ar leith d’ardchailiocht na
tacaiochta scoile uile agus sholathar an abhair, lena n-airitear an cheannaireacht laidir ar
fhoghlaim agus ar theagasc, a aithnitear mar laidreacht faoi leith, maille le hardchaighdean na
comhphleandla laistigh de Roinn na Gaeilge. Leagtar béim sa tuarascail freisin ar
rannphairtiocht dhearfach na scolairi agus ar an muinin ata forbartha acu in Uséaid na Gaeilge.
Tugann an Bord suntas freisin do chleachtas machnamhach na muinteoiri agus da dtiomantas
leanunach don fheabhsuchan.

Cuid B: Gniomhartha leantacha a rinneadh no ata beartaithe le déanamh 6 cuireadh
crioch leis an ngniomhaiocht chigireachta chun tatail agus moltai na cigireachta a chur i
bhfeidhm

Ta machnamh déanta ag an scoil ar mholtai na tuairisce agus direofar orthu trid na
gnéathchleachtais phleanala agus teagaisc. Aithnionn an bord bainistiochta go bhfuil go leor de
na réimsi seo mar chuid de chleachtas éifeachtach sa seomra ranga cheana féin agus go
leanfar da bhforbairt.

Maidir le bheith ag tacu le scolairi agus iad ag sealbhu focléra agus struchtir teanga nua,
cuireann na muinteoiri deiseanna ar fail cheana féin do scolairi dul i ngleic le focail agus frasai
nua mar chuid d'imeachtai an cheachta. Ag tégaint air seo, neartéidh na muinteoiri an bhéim ar
dheiseanna breise a chruthi do scolairi an Ghaeilge a Usaid agus a chleachtadh go gniomhach
i réimse comhthéacsanna briocha.

Mar fhreagairt ar an moladh maidir le hisaid na Gaeilge labhartha, leanfaidh na muinteoiri de
bheith ag Usaid na Gaeilge chomh fada agus is féidir mar theanga chumarsaide sa seomra
ranga. Spreagfar na scolairi chun an Ghaeilge a Usaid ina n-idirghniomhaiochtai leis na
muinteoiri agus lena chéile, go hairithe nuair a bhraitheann siad compordach agus muinineach
a dhéanamh. Ta na muinteoiri an-airdeallach ar an éagsulacht leibhéal cumais ata sna rang-
ghrapai, lena n-airitear scolairi atéa ag gabhail do leibhéil éagsula, agus leanfaidh siad orthu ag
tacu agus ag spreagadh gach scolaire chun pairt a ghlacadh gan aon bhrd michui a chur orthu.
Cuirfear usaid na Gaeilge chun cinn oiread agus is féidir, agus ag an am céanna a chinntit go
dtugtar tacaiocht do na scolairi ar bhealach a oireann da leibhéal féin.

Maidir le forbairt innitlacht teanga na scolairi, tugann na muinteoiri faoi phleanail ceachtanna
cheana féin ar chaoi a mhéadaionn an dushlan de réir a chéile. Ag tégaint air seo, déanfar
curam leanunach do chothabhail an leibhéil chui dushlain thar na ceachtanna. Tac6idh sé seo
leis na scolairi a gcuid scileanna Gaeilge a fhorbairt le himeacht ama agus spreagfaidh sé iad
chun pairt nios iomlaine a ghlacadh sa phréiseas foghlama.

Trid is trid, tac6far leis na gniomhartha seo tri phleanail leantnach laistigh de roinn na Gaeilge
agus tri chomhoibriu idir na muinteoiri Gaeilge, agus déanfar monatoéireacht agus athbhreithnit
orthu tri phréisis bhunaithe féinmheastéireachta na scoile.
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What is a subject inspection?

Subject inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

How to read this report
During this inspection, the inspector evaluated learning and teaching in Irish under the following
headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:

Child Protection Bi Cinealta

4. The name of the DLP and the Child | 4. The school has developed an anti-
Safeguarding Statement are prominently bullying policy using Appendix A of Bf
displayed near the main entrance to the Cinealta, it is reviewed annually (or
school / in the reception area. Following earlier if required) and includes a
the school's adoption of the updated student/pupil friendly version that is
procedures 2025, it is also required to displayed where students/pupils and the

school community can see it.
5. The school’s anti-bullying policy is
published on its website and/or is readily
accessible to board of management
members, staff, parents and
students/pupils.
The board of management minutes
record that the principal provides an
update to the board at each ordinary
board meeting that meets the
requirements of Bi Cinealta.

display a student-friendly  version
incorporating the name of the DLP beside
the CSS.

5. The school’s child safeguarding
statement has been ratified by the board
and includes an annual review and a risk 6
assessment.

6. All teachers visited were aware of who to
go to if they had a child protection
concern.

The school met the requirements in relation to each of the checks above.



Subject inspection

Dates of inspection 09/12/2025 - 11/12/2025

Inspection activities undertaken o Observation of teaching and learning

) during 5 class periods
e Review of relevant documents e Examination of students’ work

» Discussion with principal and teachers of | , Feedback to the principal, to the deputy

Irish principal and to the teachers of Irish.
e Interaction with students, including focus

groups

School context

Tarbert Comprehensive School operates under the patronage of the Minister for Education and
Youth, with the Bishop of Kerry as religious trustee. The school provides the following curricular
programmes: the Junior Cycle, the Transition Year (optional), the Leaving Certificate
(established), the Leaving Certificate Vocational Programme, and the Leaving Certificate
Applied Programme. 546 students, both girls and boys, were enrolled in the school at the time
of the inspection. Six teachers were engaged in the teaching of Irish, with two newly qualified
teachers operating in place of two department members who were on leave. 16% of the total
student cohort had an exemption from the study of Irish.

Summary of main findings and recommendations
Findings
e Teaching, learning and assessment were of good quality overall.
e Students had many opportunities to participate in communication activities during
lessons.
¢ In the focus group, students spoke of how their Irish teachers were fostering ability and
confidence.
e Whole-school support and subject provision were of very good quality: leadership for
learning and teaching was a particular strength.
e Joint departmental planning and preparation were of a high standard generally.
e Teachers were reflective practitioners who took practical action to address areas for
development which would benefit of students.

Recommendations

e To support students’ acquisition of new aspects of the language, teachers ought to create
more opportunities for them to manipulate new words and phrases which emerge from
lesson activities.

e Given students’ general comfort with using the language, it is recommended that teachers
make as much use as possible of spoken Irish during lessons.

¢ As ameans of advancing students’ language proficiency, itis recommended that teachers
plan lessons on the basis that the language challenge will increase as students progress
through a series of activities.



Detailed findings and recommendations

1. Teaching, learning and assessment

Teaching, learning and assessment were of good quality overall. The quality across
lessons varied.

For the most part, students were comfortable using Irish. The majority followed the
teachers’ instructions and explanations without much difficulty. At times, there were who
were accustomed to speaking Irish to each other of their own volition. In the focus group,
students spoke of how their Irish teachers were fostering ability and confidence.
Students’ positive disposition to the language made a positive contribution to the learning
environment in many classes. It is recommended that this be built upon, by encouraging
and enabling all students to speak Irish with each other, especially when engaging in
interactive tasks in class.

Learning outcomes were noteworthy in those cases in which students courageously
engaged with the learning challenge. In such lessons, students were able to draw on prior
knowledge, or grasp on what was taught during the lesson, to provide the information
being sought. This provided a strong foundation for the development of students’ creative
skills, and it is recommended that further opportunities for composition and creativity be
provided.

All lessons had a clear purpose, which teachers communicated through learning
intentions. It was clear to students from the outset that they would build on their level of
competence by engaging with themes or literary texts. At times, while an opening activity
was used to recall students’ prior knowledge, the language demands of the task was not
always sufficient.

Learning was most effective when teachers drew on their experience of the mistakes or
gaps which featured most frequently in students’ work. In one instance, students were
provided with very clear guidance at certain stages of the lesson, with strategies to assist
them with avoiding certain errors.

Students had many opportunities to participate in communication activities, and teachers
monitored their participation, providing assistance and advice as needed. To develop
students’ self-awareness, ensuring their understanding of the activities’ success criteria
in advance would be worthwhile: this would provide them with focus when required to
make decisions and would assist them in acting on oral feedback. Teachers should also
share with the class group key observations from their own monitoring and show students
how to act on this feedback.

Students utilised digital resources to explore the meaning of words or to search for an
Irish version. While this supported the development of autonomous learning, students
were, at times, overly dependent on the dictionary. It is recommended that they be taught
how to use decoding strategies as a way to guess and that they be taught how to express
themselves using alternative words.

The use of authentic examples of living language from digital media added novelty to
certain learning experiences. Making more use of such content in order to progress
language learning would be of value: designing meaningful tasks which require students
to extract key messages from these texts or using these texts as stimulus material for
writing or speaking would be worthwhile. Teachers should also focus students’ attention
on new words and phrases being heard and read, allowing appropriate time for engaging
with and using the words and phrases in different contexts as a means of supporting their
acquisition.

Preparation of resources was thorough. In designing lesson phases, all teachers sought
to have students practise different communication skills across a series of thematically
linked activities. Practice was best in those cases in which the language demands related
to the activities increased as the lesson progressed. In such cases, the progress made
by students during the lesson was sufficient to enable them to independently undertake a
challenging homework task. In other cases, however, the gap between the language
demands of lesson tasks and those of the homework task was large.



2. Subject provision and whole-school support

Whole-school support and subject provision were of very good quality: leadership for
learning and teaching was a particular strength.

First year, second year and the TY comprised mixed-ability classes, with this arrangement
fostering students’ self-confidence in their ability to improve which, in turn, maintained the
healthy number of students sitting certificate examinations at higher level.

For TY Irish classes, teachers collaboratively designed and delivered a series of nine-
week modules, each with a specific theme. They took the opportunity to utilise new modes
of assessment. As these modules are developed, learning experiences ought to become
more closely linked to the four Student Dimensions set out in the Transition Year
Programme Statement (2025).

The high expectations communicated by the senior management team as it related to the
professionalism of teaching staff motivated teachers to continuously enhance their
pedagogical competencies. In addition to whole-staff training events, teachers of Irish
participated in learning experiences which covered a wide range of themes, including the
teaching of literature and inclusive practices. Several teachers were reminded to be
attentive to the quality and accuracy of Irish they modelled to students.

School self-evaluation had a very positive impact on the department's improvement
processes. Teachers acted on their own observations and on feedback from students.
They took the opportunity to discuss features of classroom practice with other subject
departments and made a commendable effort to adapt these to the learning of Irish. At
the time of the inspection, extensive use was being made of mind maps to strengthen
students’ engagement in the learning process and to develop their ability to think critically
about what they were being taught.

Activities organised to provide students with opportunities to use Irish outside Irish lessons
included a lunch club for senior students, as well as fun events held in partnership with
other post-primary schools. A day trip to the Corca Dhuibhne Gaeltacht provided them
with a valuable opportunity to sample the heritage and literary tradition of the language.

3. Planning and preparation

Collaborative departmental planning and preparation in general were of a high standard.
It was evident from the subject plan that the Irish teachers were reflective practitioners,
who acted practically and collaboratively on areas for development.

Highly effective approaches to communication and collaboration had led to all teachers
prioritising certain practices with a view to enhancing students’ learning experience. While
reference was made to these activities in minutes of meetings, there was scope to
document their impact on student engagement and achievement so that this could inform
the design of future learning experiences. Specifically, it would be worth keeping an
account of effective approaches for the study of literary texts. It would also be beneficial
to record the most central grammatical points most central to the discussion of various
themes, rather than trying to cover a number of rules within a short period of time.

Work schemes supported an integrated approach, particularly in the junior cycle. As the
department’s planning practices develop, junior cycle schemes of work should provide a
clearer picture of the major assessment events planned for a unit’s conclusion.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, the deputy principal and the teachers of Irish at the conclusion of the evaluation.



For the students of Tarbert
An Roinn Oideachais . .
agus Oige Comprehensive School about their
Department of Education

and Youth learning in Irish.
Date of inspection: 11/12/2025

A subject inspection was completed in your school.
The inspector observed lessons and spoke with the
principal and teachers. The inspector met with a
group of students to talk to them about their learning
in Irish.

What were the main findings of the inspection?

e Teaching, learning and assessment were of good
quality overall.

e Students had many opportunities to work together
during lessons.

« Students in the focus group agreed that their Irish
had improved since starting in the school.

What did the inspector recommend to make teaching and
learning better?

e |t is recommended that teachers encourage
students to use more Irish with one another and
with the teacher during class.

Thank you for taking the time to read this page. Special thanks to the
students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum, which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is | Excellent; exemplary; outstanding;
exemplary in meeting the needs of | exceptionally high standard; with very
learners. This provision provides an | significant strengths
example for other schools and settings
of exceptionally high standards of
provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of | effective practice; highly commendable;
learners and is of a very high | very successful
standard. There is potential to build on
existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective practice;
meeting the needs of learners. There | competent; useful; commendable; good
is need to build on existing strengths | standard; strengths outweigh the
in order to address the aspects to be | shortcomings; appropriate provision
developed and achieve a very good | although  some  possibilites  for
standard. improvement exist

Requires Provision that requires | Fair; less than effective; less than

improvement | improvement to achieve a good | sufficient; evident weaknesses that are

to achieve a | standard is not sufficiently effective in | impacting on learning; experiencing

good meeting the needs of learners. There | difficulty; shortcomings outweigh

standard is need to address certain deficiencies | strengths; must improve in specified
without delay in order to ensure that | areas; action required to improve
provision is good or better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good | unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a | learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the areas | change, development and improvement

standard

of concern.

to be effective




Contanam cailiochta na cigireachta
Déanann cigiri cur sios ar chéiliocht an tsolathair sa scoil agus feidhm & baint acu as contanam
céiliochta na cigireachta a thaispeantar thios. Tugann an contanam cailiochta samplai den
teanga a Usaideann cigiri nuair a bhionn siad ag déanamh meastéireachta agus ag cur sios ar
chailiocht sholathar na scoile do gach réimse

Leibhéal

Cur sios

Samplai de na téarmai tuairisciula

amach

Ar fheabhas | Is é ata i gceist le solathar ata ar | Ar fheabhas; eiseamlaireach; sarmhaith;
fheabhas na solathar ata | ar sarchaighdean; laidreachtai an-
eiseamlaireach chun freastal a | suntasach ag baint leis
dhéanamh  ar riachtanais na
bhfoghlaimeoiri. Is eiseamléir de
chaighdeain ri-ard € do scoileanna
agus do shuiomhanna eile.

An-mhaith Is é atd i gceist le solathar an- | An-mhaith; ar chaighdean an-ard;
mhaith na solathar ata an-éifeachtach | cleachtas an-éifeachtach; le
agus ar chaighdean an-ard chun | hardmholadh; an-rathuil
freastal a dhéanamh ar riachtanais na
bhfoghlaimeoiri. D'fhéadfai togéil ar na
laidreachtai atda ann cheana féin chun
caighdean den scoth a bhaint amach.

Go maith Is é ata i gceist le solathar ata go | Go maith; ar chailiocht mhaith; cleachtas
maith na solathar atd éifeachtach | éifeachtach; fonta; inmholta; caighdean
chun freastal a dhéanamh ar | maith; nios md laidreachtai na laigi;
riachtanais na bhfoghlaimeoiri. Is ga | solathar cui cé go Dbhfuil roinnt
tégail ar na laidreachtai atd ann | féidearthachtai chun feabhais ann
cheana féin chun aghaidh a thabhairt
ar na gnéithe atd le forbairt agus
caighdean an-mhaith a bhaint amach.

Teastaionn | Nil an solathar a éilionn feabhas | Measartha; nios 10 n& éifeachtach; nios

feabhas chun dea-chaighdedn a bhaint [ I0 n&d sasuil; is Iéir go bhfuil laigi

chun amach sach éifeachtach chun freastal | follasacha ag dul i bhfeidhm ar an
caighdean a dhéanamh ar riachtanais na | bhfoghlaim; deacrachtai ann; nios mé
maith a | bhfoghlaimeoiri. Is ga aghaidh a | laigi na laidreachtai; ni mér réimsi
bhaint thabhairt ar easnaimh A&irithe gan | sonraithe a fheabhs(; gniomhaiocht
amach mhoill chun a chinntid go bhfuil an | chun feabhais de dhith

solathar ar chaighdean maith né nios

fearr.

Teastaionn | Nil an solathar a éilionn feabhas | Lag; neamhéifeachtach; easnamhach;

feabhas suntasach chun caighdean maith a | do-ghlactha; deacrachtai suntasacha

suntasach bhaint amach ag freastal ar | ann; easnaimh thromchuiseacha sna
chun riachtanais na bhfoghlaimeoiri. Ta g& | réimsi a ndearnadh meastéireacht orthu;
caighdean laithreach le gniomhaiocht shuntasach | g4 le hathrd, forbairt agus feabhsu
maith a | chun aghaidh a thabhairt ar na réimsi | suntasach chun a bheith éifeachtach
bhaint imni.




Appendix
SCHOOL RESPONSE TO THE REPORT
Submitted by the Board of Management

Part A Observations on the content of the inspection report

The Board of Management of Tarbert Comprehensive School notes the very positive findings of
this report and acknowledges the overall good quality of teaching, learning and assessment in
Irish. The Board notes in particular the very good quality of whole-school support and subject
provision, including the strong leadership for learning and teaching, identified as a particular
strength and the high standard of collaborative planning within the Irish Department. The report
also highlights the positive engagement of students and the confidence they have developed in
using the Irish language. The Board further notes the reflective practice of teachers and their
ongoing commitment to improvement.

Part B Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

The School has considered the recommendations outlined in the report and will address these
through its ongoing planning and teaching practices. The Board of Management notes that many
of these areas are already part of effective classroom practice and will continue to be developed
further.

In relation to supporting students' acquisition of new vocabulary and language structures,
teachers already provide opportunities for students to engage with new words and phrases as
part of lesson activities. Building on this, teachers will place a further emphasis on creating
additional opportunities for students to actively use and practice the Irish language in a range of
meaningful contexts.

In response to the recommendation regarding the use of spoken lIrish, teachers will continue to
use Irish as much as possible as the language of communication in the classroom. Students will
be encouraged to use Irish in their interactions with teachers and with one another, particularly
where they feel comfortable and confident in doing so. Teachers are very aware that ability levels
vary across class groups, including students taking different levels and will continue to support
and encourage all students to take part without putting them under undue pressure. The use of
Irish will be promoted as much as possible, while ensuring that students are supported in a way
that suits their level.

With regard to the development of students' language proficiency, teachers already plan
lessons that increase in level of challenge. Building on this, there will be a continued focus on
ensuring that an appropriate level of challenge is maintained across lessons. This will support
students in developing their Irish language skills over time and will encourage them to engage
more fully with the learning process.

Overall, these actions will be supported through ongoing lrish Department planning and
collaboration among Irish teachers and will be monitored and reviewed through the School’s
established processes of self-evaluation.
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