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What is a subject inspection?

Subject Inspections report on the quality of work in individual curriculum areas within a school.
They affirm good practice and make recommendations, where appropriate, to aid the further
development of the subject in the school.

The board of management of the school was given an opportunity to comment in writing on the
findings and recommendations of the report, and the response of the board will be found in the
appendix of this report.

How to read this report
During this inspection, the inspector(s) evaluated learning and teaching in History under the
following headings:

1. Teaching, learning and assessment
2. Subject provision and whole-school support
3. Planning and preparation

Inspectors describe the quality of each of these areas using the Inspectorate’s quality
continuum which is shown on the final page of this report. The quality continuum provides
examples of the language used by inspectors when evaluating and describing the quality of the
school’s provision in each area.

Included in this subject inspection report is a student-friendly page that provides information for
the children/young people in your school about the inspection that occurred recently. It outlines
for them some of the main findings and recommendations.

Actions of the school to safeguard children and prevent
and tackle bullying

During the inspection visit, the following checks in relation to the school’s child protection and
anti-bullying procedures were conducted:
Child Protection Bi Cinealta
1. The name of the DLP and the Child 1. The school has developed an anti-
Safeguarding Statement (CSS) are bullying policy using Appendix A of Bf
prominently displayed near the main door Cinealta, it is reviewed annually (or
of the school / in the reception area. earlier if required) and includes a
Following the school’s adoption of the student/pupil friendly version that is
updated procedures 2025, it is also displayed where students/pupils and the
required to display a student-friendly school community can see it.
version incorporating the name of the 2. The school’s anti-bullying policy is
DLP beside the CSS. published on its website and/or is readily
2. The school’s child safeguarding accessible to board of management
statement has been ratified by the board members, staff, parents and
and includes an annual review and a risk students/pupils.
assessment. 3. The board of management minutes
3. All teachers visited were aware of who to record that the principal provides an
go to if they had a child protection update to the board at each ordinary
concern. board meeting that meets the
requirements of Bi Cinealta.

The school met the requirements in relation to each of the checks above.



Subject inspection

Date of inspection 15/05/2026

¢ Review of relevant documents

¢ Discussion with principal and key staff

¢ Interaction with students, including focus
groups

Inspection activities undertaken e Observation of teaching and learning during 5

lessons
e Examination of students’ work
e Feedback to principal and relevant staff

School context

Tarbert Comprehensive School is a co-educational post-primary school under the patronage of
the Minister for Education and the trusteeship of the Catholic Bishop of Kerry. It offered the
Junior Cycle, an optional Transition Year programme (TY), the Leaving Certificate Vocational
Programme (LCVP), the Leaving Certificate Applied (LCA) and the Leaving Certificate
(Established) (LCE). At the time of the evaluation there were 546 students enrolled.

Summary of main findings and recommendations:

Findings

Teaching, learning and assessment were very good overall; a structure for teaching and
learning that was familiar to students had been embedded in the lessons visited.

Teachers had made significant efforts to build strong relationships and create student
centred learning experiences; the very good subject and pedagogical knowledge of
teachers was another contributory factor to the creation of a positive atmosphere.

Subject provision and whole school support were excellent; the department was very
successfully supported in its collaborative work.

The department made successful efforts to promote the subject in the school through
extra-curricular and co-curricular activities and by organised visits to places of local
historical interest and further afield.

Planning and preparation were very good; there was excellent synchronisation between
the whole school approach to planning and the work undertaken by History teachers.

The History department’s planning had very significant strengths; it contained a subject
rationale and statements on continuity and progress for teaching and in learning; junior
cycle units of learning were planned with links to the specification and aligned with
Priority Learning Units (PLUs) for students following Level 2 Learning Programmes
(L2LPs).

Recommendations

Providing time for students to work extensively in pairs and groups, report on their
learning, and consider historical sources were features of many lessons. These
strategies should be the focus of the whole department through the sharing of good
practice so that all students benefit from these approaches.

Given the importance placed on local history in lessons, it should be further integrated
across the units of learning, where appropriate. The History department plan, and




schemes of work, would benefit from further collaborative planning among teachers in
this area to integrate individual planning into department plans.

Detailed findings and recommendations

1. Teaching, learning and assessment

Teaching Learning and assessment were very good overall.

A structure for teaching and learning that was familiar to students had been embedded
in the lessons visited. Retrieval of prior knowledge was always prioritised as lessons
began. Teachers routinely included areas on which a whole school focus had been
placed, such as the use of learning intentions at the opening, during and at the close of
lessons, or the use of mind maps. The prioritisation of keywords in lessons was another
key feature adopted at whole school level. Keywords were also on display throughout
almost all lessons and were returned to regularly at the close. Keywords were often
linked to key historical personalities in both senior and junior cycle lessons. Homework
was routinely reviewed. There was an emphasis is some lessons on note taking. While
this process was worthwhile, it often slowed the progress students were making.
Looking at how note-taking fits into the lesson plan would be a worthwhile undertaking
for subject teachers.

The use of photographs, as well as written and video sources, to support students’
developing understanding was evident in all lessons. The school library was used for
research and was well stocked with history material. The place of local history in lessons
was clearly defined, explored and student focussed, where appropriate. While this
notably allowed for an approach that gave students a voice in the room, it was also
linked to the specification for junior cycle History in particular; this was very good
practice.

Teachers had their own rooms, and this facilitated the display of student work which was
very welcome. In the focus group students recounted in detail the work they completed
in second year for classroom-based assessment 1 (CBA1). They spoke of making local
links to their lessons, seeing previous student work to guide their progress, and using
the computer room for research. They took pride in the sharing of their work in their
classrooms. They took home their completed work once descriptors had been shared
with them. The positive effect of completing the process in this comprehensive way had
significant strengths.

The atmosphere in lessons was a contributory factor to students' enjoyment of History.
Where students were made comfortable to contribute, discuss, and interpret the History
under consideration, they were more able to enjoy their learning. The students who
attended the focus group spoke of the atmosphere in lessons being well organised
when they had a clear focus, and also room to have fun through the use of activities,
using sources and varying the way work was presented. In this way first-year students
spoke of presenting their work for display, a successful way for teachers to introduce a
component of CBA1 in advance. Teachers had made significant efforts to build strong
relationships and create student centred learning experiences.

The very good subject and pedagogical knowledge of teachers was another
contributory factor to the creation of a positive atmosphere. Circulation was a technique
used by all teachers to support and check-in with students as they worked. This,
combined with affirmation of student work, during lessons and on the walls of the room,
created an atmosphere of cooperation and support. Some further work was required in
some lessons to address the balance between student and teacher talk. The provision



of time for students to work extensively in pairs and groups, report on their learning,
and consider historical sources was a feature of many lessons. These strategies should
be the focus of the whole department through the sharing of good practice so that all
students benefit from these approaches.

The use of cold calling was widespread across the lessons. In the majority of lessons,
there was variation in the questioning techniques used, and students were allowed to
offer answers themselves. This variation, where teachers could cold-call more than one
student to arrive at the answers needed, along with knowing the students to whom they
could return if the answers were not forthcoming from the group was the ideal. This is
another area that should be the subject of consideration for the department.

While allowing for some flexibility, the timing of activities was an area for development in
some lessons. The hour-long lessons that worked most effectively used the time
judiciously in a mix of student-led and teacher-led activities. In these instances, progress
was evident from the setting out of learning intentions, the retrieval of prior learning, the
building of new learning, and recapitulation of this new learning which was again linked
to the learning intentions. History teachers should also discuss best practice in this area.

2. Subject provision and whole-school support

Subject provision and whole school support were excellent. Through the provision of
templates and other documents for the consideration of whole school targets and
providing time for teachers to consider their practice together, the department was very
successfully supported in its collaborative work.

Leadership of teaching and learning was excellent. Teachers had engaged in extensive
continuing professional development (CPD), supported by management. A culture of

improvement had been established in the school through the discussion of whole-school
priorities for improvement, and the embedding of these priorities in the department plan.

The department had made very successful efforts to promote the subject in the school.
Extra-curricular and co-curricular activities in History included extensive open night
activities for incoming students, a history club and table quizzes. The school also
organised visits to places of local historical interest like Scattery Island, and further
afield to Derry.

There was excellent synchronisation between the whole school approach to planning
and the work undertaken by History teachers. Some notable examples included
planning for Special Education and English as an Additional Language (EAL), as well
as cross-curricular planning.

The school had adopted approaches to retrieval practice, formative feedback, digital
literacy and daily expectations for punctuation and preparation which were evident in
lessons. History teachers made efforts to promote links between whole school targets
for the school year and the subject by promoting active learning and digital literacy.

3. Planning and preparation

Planning and preparation were very good. The History department’s planning had very
significant strengths. Junior cycle plans included learning intentions for each unit, the
prioritisation of learner experiences, the use of resources and varied modes of
assessment, and also the consideration of student reflection. Teachers’ planning had
considered the links between action verbs from the specification and the learning
intentions chosen. The junior cycle section contained guidance for teachers on the use



of strands, on the completion of classroom-based assessments (CBAs), and the
Leaving Certificate section had guidance on supporting students in writing essays,
considering the Documents Based Question and completing a Research Study.
Teaching methodologies and assessment practices were noted and promoted in the
plan, and a catalogue of resources and digital supports was maintained. The plan was
subject to well-timed review.

e Junior cycle units of learning were planned with links to the specification and aligned
with PLUs for students following L2LPs. The approach was thorough and inclusive.
Given the importance placed on local history in lessons, it should be further integrated
across the units of learning, where appropriate. The History department plan, and
schemes of work, would benefit from further collaborative planning among teachers in
this area to integrate individual planning into department plans.

e The plan for Transition Year History and Heritage was comprehensive and introduced
students to the study of sensitive areas of study, including the Holocaust, and Mother
and Baby Homes. It also notably included a consideration of local heritage through
fieldwork. The plan also included a space for teacher reflection and a bank of resources
on the areas of studies. The use of the units of learning designed by the NCCA for
Junior Cycle Civic, Social and Political Education (CSPE) on the Mother and Baby
Homes would be a welcome addition to this collection of resources.

e The minutes of department meetings were mainly concerned with timetabling
arrangements and planning, for exams and for Subject Learning and Assessment
Review (SLAR) meetings. The template supplied for the recording of teachers’
discussions had space for the recording of further collaboration and discussion of
teaching and learning approaches and activities which had been trialled in lessons. This
approach had very significant strengths. A spreadsheet was in use by some teachers
for CBAs. This should be introduced across the department to standardise the approach
to the awarding of descriptors. Teachers had used a presentation for sharing with
students in advance of the beginning of the CBA process. This presentation had
significantly foregrounded historical consciousness, judgements on sources, and
connections to the bigger picture. It also included an explanation of the different CBA
descriptors. Notably, detailed documents had been produced in the department to
provide a rationale for the descriptors awarded by teachers. A student reflection booklet
was in use in the department for students to keep track of progress and to write
reflective notes. The inclusion of this booklet in this process of assigning descriptors
would be a welcome development.

The draft findings and recommendations arising out of this evaluation were discussed with the
principal, the deputy principal and subject teachers at the conclusion of the evaluation.
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What kind of inspection did your school have?
A subject inspection was completed in your school.
— The inspector observed lessons and spoke with the
principal and teachers. The inspector met with a
group of students to talk to them about their learning
in History.

What were the main findings of the inspection?

e Teaching, learning and assessment were very
good overall; in the classrooms visited, lessons
followed a clear structure that students were
familiar with, and this helped to support their
learning.

Teachers had built strong, positive relationships
with students. Their knowledge of the subject
and how to teach it also helped to create a
positive classroom atmosphere.

Teachers made efforts to promote History
through extra-curricular and co-curricular
activities and by organised visits to places of
local historical interest and further afield.

What did the inspector recommend to make teaching and

learning better in History?
e Most lessons included activities where students
worked in pairs and groups, reported on their
learning, and looked at historical sources.

7s Teachers should share these good practices
within the department so that all students benefit.
Many lessons included local history, when it was
suitable to do so. Teachers should discuss and
plan for the use of local history in department
plans.

Thank you for taking the time to read this page.
Special thanks to the students who participated in the focus group.




The Inspectorate’s Quality Continuum
Inspectors describe the quality of provision in the school using the Inspectorate’s quality
continuum which is shown below. The quality continuum provides examples of the language used
by inspectors when evaluating and describing the quality of the school’s provision of each area.

Level Description Examples of descriptive terms

Excellent Provision that is excellent is Excellent; exemplary; outstanding;
exemplary in meeting the needs of exceptionally high standard; with very
learners. This provision provides an significant strengths
example for other schools and
settings of exceptionally high
standards of provision.

Very good Provision that is very good is very | Very good; of a very high quality; very
effective in meeting the needs of effective practice; highly commendable;
learners and is of a very high very successful
standard. There is potential to build
on existing strengths to achieve an
excellent standard.

Good Provision that is good is effective in | Good; of good quality; effective
meeting the needs of learners. There | practice; competent; useful;
is need to build on existing strengths | commendable; good standard;
in order to address the aspects to be | strengths outweigh the shortcomings;
developed and achieve a very good appropriate provision although some
standard. possibilities for improvement exist

Requires Provision that requires Fair; less than effective; less than

improvement | improvement to achieve a good sufficient; evident weaknesses that are

to achieve a standard is not sufficiently effective impacting on learning; experiencing
good in meeting the needs of learners. difficulty; shortcomings outweigh
standard There is need to address certain strengths; must improve in specified
deficiencies without delay in order to | areas; action required to improve
ensure that provision is good or
better.

Requires Provision that requires significant | Weak; poor; ineffective; insufficient;

significant improvement to achieve a good unacceptable; experiencing significant

improvement | standard is not meeting the needs of | difficulties; serious deficiencies in the
to achieve a learners. There is immediate need for | areas evaluated; requiring significant
good significant action to address the change, development and

standard areas of concern. improvement to be effective




Appendix

SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management

Part A Observations on the content of the inspection report

The Board of Management welcomes the very positive findings of the History Subject Inspection
and is particularly pleased that teaching, learning and assessment were found to be very good
overall, while subject provision and whole-school support were deemed excellent.

The Board welcomes the recognition of the strong relationships between teachers and students,
the very good subject and pedagogical knowledge of teachers and the positive, student-centred
learning environment evident in lessons.

The Board is particularly pleased with the finding of excellent synchronisation between the
whole-school approach to planning and the work undertaken by the History Department. This
reflects the School's continued emphasis on a coherent whole-school approach to teaching,
learning and improvement and is further reinforced by the finding that leadership of teaching
and learning was excellent and that a culture of improvement has been established within the
School.

The Board also welcomes the finding that planning and preparation within the History
department were very good, with very significant strengths identified, together with the
successful promotion of History through co-curricular and extra-curricular activities and
engagement with the local history and heritage of North Kerry and West Limerick.

Part B Follow-up actions planned or undertaken since the completion of the inspection
activity to implement the findings and recommendations of the inspection.

The Board welcomes the recommendations in the report and notes that they complement the
School's ongoing Self-Evaluation and Improvement Planning work, particularly in the areas of
active learning, student participation and the sharing of good practice.

The History Department will continue to use subject department meetings and collaborative
planning time to share the good practice already evident in many lessons. In particular, teachers
will further develop the use of pair and group work, student discussion and reporting and
engagement with

historical sources so that these approaches are used consistently across the Department.

The Board also welcomes the positive recognition given to the use of local history. The History
Department will build on this strength by sharing the good work and resources already in use
and where appropriate, incorporating these more fully into its common units of learning and
schemes of work.

The Department will also consider the other areas for development identified in the report as
part of its ongoing subject planning and review.

Progress on these actions will be reviewed through normal subject planning and the School's
wider SSE/SIP process.
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